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ABSTRACT C

-EVALUATION OF ESAA III PILOT PROJECT ASSIST, 1075 -7b

Description of Program

This ysarweroject"Assist 's third year of 'funding as an ISAA, Pilot
. .

Project. As in years past, the' ain focus of the project was on improving
studemt reading skills, primarily through contact with instructional. teacher

` sides and special supplementary instructional materials. The,project_alio

. continued to be direaed towaid students at both elemAntary and junior
.

high cheol'levels.
, -

. , .
-.

Powe6er, several changes were made in this year's program. New components
were added. Project Math, aProgram parallel to the already existing Project
Read, was to be installed in one of,the project junforhigh school*. 'There
was ilswa component called Project Outreach which called fa! graduate social work
interns from the University of Texas to workwith.children referred because
of behavioral or attitudinal problAns.,,Trilogy was anothienew component
which employed a tri-ethnic school-community thextricall troupe to portray.
student-teacher situations in a-satirical feehion. ,' 4

. 1
k.

The elementary schools served by the project were_change, and'olio junior
high school received(extended services. This year's Project Asitist schools

. were: Rosewood, Oak'Springa,gand Sims elementary schools and Martin and Allan
junior high schools.

a 0
*

. .

Funding for this year's project, not including looney for evaluation, came to
$325,143. Staff were, to include a Coordinator and a Staff Development
Speciellat, as- well as 32 instructional aides and 2 secretaries.

Evaluation Purposes

Because of a shortige in funds awarded fbr aluation (see beloy) this year's
evaluation of Project Assist had modest goo s. The.AISD'Office of Research
end Evaluation collected information only o" the attainment of.a few outcome
objectives. An attempt was also made to p trtiae some minimal information on
program implementation and management by c ntiseting with outside consultants
to collect, and report such information bas on mid-year and year-end program

audits. The program evaluator combined i ormatioU from both of the shove
sources to provide relevant data for a 11 number of decision questions.

Evaluation Ac tivities

This year, only $10,056 was provided for evaluation of 'Project Assist. Of
this amount, $3,500 was to pay outside consultants to perform

1

,00



,

enageme4 and proiess audits. 'An additional $5,000 was allocated td` pay
the Wiry of a half-time intern t Collect,_ analyze, and report outcome

. informationt'as well as to tire'ani coordinate the work of the outside
consultants. - .

OuteonziOblectives: The outcome objectives were designed to measure
,possible changes inethe achivement, attitudes, and behavior of Students
,and -in- the attitudes of faculty, as a result= of 4iltact with the various
Projett Assist components. For Project Read and Project Meth,-there was

enalysis of Achievement data, using the Reading and Math,eubteste of-the
California:AchievementTestis the 'criterion measures. Data were also-Col-

; letter/on attitUde:changes for the Meth component, using the Meth Attitude
Test. Teacher-ratinge of: success of the Outreach. component vmmierecor004
on a questiOnnaire constructed by-the Evaluator. Another questionnaire
recorded audience comprehension of Trilogy goals and ratings of the troupe's
-success .iameeting chose goals. 'The evaluation, design 'also called-for
formation to be gathered on changes in ethnic -attitudes for Project Aisist
-students participating in Trilogy. However, this aspect of-the Trilogy com-
ponent pas not implemented, so this s-infermation was not,colletted.

Evaluation Findings
1-[

,_. ,

' . . .

Thelollowing'information represents a.summeri;of this year's findings. Both
. outcome data. collected by the Evalvator,employed h7 the,Office of Rim:or& and

Evaluation and process and management data collet* by the oloisside consultants.
_were'coneidered in compiling this summary. it'of.the information-given helot,
was presented in the report section containi dedision gueatiOns-, although I

some additional inforiation was pulled- from/report,seetions dealing( with the
program context, and interrelationships betVeen,progrie implementation and

, outcoiet. . /\-!
. .

Program Implementation and Achievement of Objectives: Frail* lead and Pr ec
Math were implemented to some degree: /iitariali were ordered- ilia aides were
in claseroomi. However, the proposed/cirri-custom 111141 largel'unimplemented.- \

hh*
Very.little training was provided for aides, none fbr teat era. --Reading and \

'meth outcome achievement goals were not met, nor were_mat goals for "iaprpved \
'math attitudes met. .

.
, . ,

._..,

It'wes'suggested in the Interrelatiodships section of the report that ldtk
jof sufficient aide and teacher training may have been a 'significant factor

. in the fallureof the components tOachieve their outcome objectives. Evi-
-dance from the previous year's evaluation 'was given to suppe\rt this view.

v
s,, . .

Trilo did noc,incernorate Project ,Assist students this xear, eend did not
proVi e'the number of performances proposed for Project Assist ethools. By
the close of the yeAr, a start had been made at-developiig a teacher training
model and at collecting information to help.expand Trilogy to ,he,, ementary
level. Trilogy had met two of the:outcome-Objectives set for it, ich
specgied that audience, would perceive Trilogy seals and see troupe membere
as pursuing those goals effectively. Betause of lack of implementation of

: this component, no infOrmation was gathered on change in interethnicrittitudei ,- u
among Project Assist Trilogy members. - .

, , ,

.

. -l ,

prolog Outreach was implemented essentially as proposed, Its outcome

2



, ..
a * ..

,
r

. ,.
.* oblective, concerning teacher rating of improvement in referred students,

1 was Wit. ,

4

Cost of Program Components: trt was noted in the body of the report that, of
the 335;199 granted to Project Assist this year, $293,400 (almost 90Z of the
funds) were a/lotted to Project Read' and Pioject Meth. T logy:was to re-
ceive $1750 and:Project Outreach/was to receiVe $1426. inistrative aid

4 clerical suppOrt Servicee'vere funded,at $28,567 and as r ported abovel
I

t'

Evaluation was funded4t $10,056.

fProject Context:, Some of the,eients surrounding the project which were not
-within tie control ofprOject managebent were disdussedi These factors
includid the. late release of federal funds and the resignation of previous
Project Coordinator; with the ensuing vacandy.itrthe Staff Development
Specialist position. (Both- release of funds and the Coordinator s=resigna-.
tion'eccurred in early, September 1975.) Another context*, factor hindering

, -praposed.prograis activities' actual school:empl
promo implementation was the failure tor resolvel=pancies between 1:,

of __program resburees: ,

.
0 An exam& was the occasional eMPloyment:Of the-ProjectAssist aides- in a

_

,

nottindii4ctional capadity at projecttschools. Thisoccurrence Vas considerot!
to reflect a fUndaientWand complesuptoblem-in coordination between line

.

and staff. disericr personnel. .. --

Project Managesent: The consultan; reporting on project management save as
mixed report. On the'posirive side,' Project staff sober* seemed to be
forming duties appropriate to (heir roles. And once staffing reached thi ..

.--proposed level (in January; when the-new Staff Development,SpeCialiWwas- -.
hired); .project'management seemed to,phift from a crisis.driented-approach
to a more systematic one.' -

However, one vitallUnction, monitoring of program, impementation:waera--
, , _ .

portidly never adequately performed, seemingly to--ihe 4ittimeit of -the pro-
gram. In previous years this monitoring wie,dO44Yy eValuatione_taft. This

-,, year,, funds were-not provided forevaluatiftC to ,perform the monitoring fun-
Uwe, nor was the duty clearly assignee-to one management position. The ex-
'pectation seemed to be that the Project Coordinator and`StaffIDevelopment :4,
4ecialiat,Should make occasio ldlassroort monitoring visits.According to
the evaltiatiOn consultant' 8 eport ,-very few classrootet visits Were ever made.

Se4era1 of the teachers ter-Viewed by this consultant reported thit.their
greatest criticism of,- he project,was project management's lack of suPport
to them in organizing the instructional process. i'',

. I , ,,,-
,. . ---

,
.

0 ,
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DECISION "QUSTIONS ADDRESSED

9

-INTRODUCTION ,
,

r--
.. ,: -.. AI e..

.

.
.

In proper context, the decision quqstions for an evaivationa4
formulated Wthe decipion Makerstinvelved*.with technicol essis-
tanie_from the evaluetion staff during the,desigoi.phasel! the
evaluation. -Evaluation then series the decision-making'Pkocess by
ova__ ing Information televant to.those quqstions and assisting

the 'iropriate.administrators to arrive at-a recommendition con- 6 :
cerning ths,4seision. Tltimkte respOnaibility'for making the de-

,

elitism alwayaNSses with the parttculer deeilion-makAs charged
With that responitibilitY 4- .

\,
This!section of thfreport provides a iummary,of-the infermation '-

.ennt:ained in the keat ot,the,reibrt.\ For morajledail tin the findinge,
..

,
reported here, refer to. the other sections -of thisrpp!iri_where the.

: ' findings are prepinted'in greaser_ detail. In-,moat cues, page,
'. referenda are provided for the detailed findings.

. . , ..

.0.

'For. the 19754976 'eh
-tegarding-theste

Nendations based on t
Thii year the policy
vent decision-makers
of the decision quest

' tors.411 have respon

1 year a different procedure ha% been adopted
dations. Formerly, the ORS staff made recom-
zr perceptions of the evaluation finding...,

opted.inAISD is for ORE to prbvide the rele7,
d administrators in the district 'puke c4,4

ons and evaluation findings. These.administia,
ibility for making recoimi4ndations which will

.,.be forwarded .tc"'the Bbard of Trustees along with the final report.

Special NOte.
401

This year, the evaluation information collected on ESAA Pilot Pro-
ject Assist by the Office of'ReSearch and Evaltiatiam'wed4imited to
outcome information,. on the end-results of project.adtivities.
Because outcome evaluation information is by definition provided
only at tie end of a project ybar, and because proposals for federal
funding must be submitted in mid -years an evaluation-of the sort
done for Project-Assist this year can provide-little timely infor-
mation for. District decision-makers in planniwprojects for the.
aiming year.

,
. ..

As a result of this limitation, a number. of the decisitin questions
. "." formulated for 19754-76 Project Assist have essentially been answered"

for 1976-77, without the benefit of evaluation information from Lhe ..

present year. And in fact tile ESAA Pilot propbsal for the s.oming,'
4

year is considerably-different from"the 1975-76 proposal.' ....

C

.4.I

" ir

4 r
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However, the information which was eollected fele4ant, to these
.quattliese is rekstid here and decision-oakert Aro, asked to consider ,
mit-, since some orthe 1975-76 Project Aseist oonponente are continued

. .in' the 1076-77 proposal; and since luturir programs may consider
other competteitts similar tlp.th se in 1975-76 Project Assist.... ., .

... . ' ..,a

Meld approprilt e; info tion on-projeFp implementation *spotted ..

-by! the o9Side consultants* is included ,h the..autsmaiy cif relegint c*

data Off. Mowever, t)tere ate 'a numbers of limitations in -*it .
net s 'used' to collect this information, as keported. in C,hjpter IV.'

refers, .thie information can be ebnaideled is only Suggestive, - -.
.,

E

of ectna1.-program.events. .

A. RiliTni-LEVEL QUESTIONS -
..

,,

- ._ ..
.,,..

1. Sheitideithe program be eorktitued in the District?
- ,

.* t
RELEVANT PINDINQSL , c-

.'11161,

' .-.)
la ti

a.. Prije.et. lead and Pioje u -Math:- Outcomedata,collecteci by .
the Office of Researchland Evaluation' shows' that math,
achievement and ittitudeer toward 'math 'did not. improve 11,4,
as a-result of 'Project math. (See:pages 31'8nd
32 . .) Reading achievement also failed to scow
any over-all ,improvement.!' "(See pages 29 end . 3¢ ) .

. t

I

;
Because of .inigde4uats nectaseroom observationa
were Made by the 1;v4 11 tetor to ermine how the aides
worked with teachers' and', spud s, .how project 'makteOkla °'
were employed, or ::the tegrae of implameittatioL ogre pro,
posed project eu'sriculpt. The ontracted co_ nsulfent s
,port, baked on...interviews with one- project pertiigantp,
infleated titat 4or the most ..par aides were used indtruc-
tionally, but that aides and t chers received very 4.ittle,
inservice training (paget 56-18 '87-88)., The curriculum.
specified . in the pridect proposal forkeading and mate was
largely =implemented, with 'the!exception of:,the readingf,
labs at Martin, which Were in operation thieughout the year.
(pages 55-56, 61,,78, 86 -87).

b. Trilogy: Two Trilogy performances were held at- Project
Aseist schools, (meet ;3 and 136'). Deta Collected
by, th1 Office of ,Reseerch and aluption at those . .
poi/on:ie:Ices ed that Austi ./ndep-vdent School ' '0
District fee lty and staff who vitafeeperformances by .
the Trilogy troupe %Teri generally able to discern 'major
Trilogy goals. (See page r33 -35 T. They were also'
enthusiastic about the success of Trilogy in ieetiig
these goals. (See pages r6 and 37 );

,
. , r

7
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. , However, it should be noted that As reported .by the out-
-side consultant; only a spaill portion of 'the Trilogy
cospoient preposedofor Project 'Attlee this year was ever
implemented..? The consultant's mid-yelerePort ,on Trilogy
implementation 4icticlited that the'reacher traini model
had not yet *bee implemented, nor tad Project - Assist stu-
dents been 'pecruitea 'fors membership -.in Trilogy., ,
(See pages 113 and lh4 ). "-Tile end of the yeareport
indicated that in, April for -a number of reasons dist-
Cilised 'in that report, the, oordinator of ProjeettAssist

had`. requested and obtained permission firca the' ESAA
Regicinel Program Off icer,ivir consideragy reduce the',

. a scope' of Trilogy_this year The meat was tb2be
limited to a teaciier traininrsodel.- 'Thisbeseatit

he Staff 'iloUld-maki mcattempt to recruit Project
Assist st6dents toil* Trtiogy cast swedre this year.
Pion voOld an 'performances be beta .for- patents of 'stu-
dents in If,oject -Assist., schools: See page' 13-2). =

.
*though Tiilogy\did not achieve its proyoied goals for -
imptkezientittion tlitik,, year, an event indiceting Triloces
strani; appeal' and getential for 00;4 occurred at *rtin . =

Junior Nigh. police/1.4. the parfermanoe thine, -a tea 14
who was .aformer ,Trilogr Cast member decided, on her
initiative,- to form a Trilogy-like troupe Alt Martin. ,She

#1
succeeded in 'doing so, Iand spin-dff w$ named

- Eaatside Exptent. After forming this group, the
teacher- contacted embets of the Trilogy Staff_ to ask`
for assistance.- It,tes decided to make availlbie to

,

this group the Consultants that were provided* through a

ESAA funding, sins. the group was serving Sas ok, t& elk

needs foi Whichefun'ds had been _granted. ,

cd t.
.

c.
,

Project Itteach: . Outcome tnforisaliba:colle*Cted by the.,
Office O Research and Evaluatien114c0ed that faculty

- familiar with' students referred -for Project Outreach,
felt that about, half of the studeifs ,had raved 4..te the '

areas for whibb thy were ,referred.) (Sea p Qs 39-41 ) ..

In a largt-majOritY- of the* cases where ovement was
shown, faculty:members felt the Project 'Outreach interns
had contributed tows d 'that iisProvement. Even in some /
cases where no improv ent vas own, faculty credited
the:interne wi helping -somewhat - (See pages 39-41 ).

The contracted .consulta t's report indicated.thef this- _
*.

'component 'had been impl ented'easentiall; is-Proposed,
although some problems additional areas of fopus were
noted. (See pages 120' and 121, Xndy'149-153).'...-

RECOMMENDATIONS:,`

This year, recommendations will,, be mae by appropriate
admigistrative staff.

ti
,

6
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2. Should Austin Independent School District aides be used as
instructional aides?

RELEVANT FINDINGS:

Achievement scores in reading and math did not improve overall in
Project Assist schools this year as-a result of having
instructional aides`in the' classrooms. (See pages 29-32).

Contracted evaluation reports indicate that there-'was some
mixture of aide duties at the school level, such that Pro-
ject Assist aides were -assigned other duities-in addition to -

instructional duties, and that'aide morale may have been
adversely affected in such cases. (See pager " 55, 82-86).
Special training for the instructionarjlid er wis,
apparently limited_to preservice training, aonthly
'workshops for aides beginning in January, '(Pages 56-58, 87, 88, and 93).
Apparently no training sessions were geared specifically
toward teachers or both teacher6 and Aides. This scarcity
of. training, which was related to Project Assist's lack Q
a Staff Development Specialist for much of the year, is a"
potentially serious problem in the employment of instructional
aides, since evaluation findings from previous years Wicate
that whiIethe preseneof trained aides promotes indiVi-
'dualitation in the classroom, thepresencempf_untrained aides
seems to decrease individualization. (See 1974-75 Final Re-
port, ESAA II Project Assist, p. 3). The explanation =
for this seems to be that untrained aides require a sub-
stantial degree of guidance from the teacher.

RECOMMENDATIONS:

This-year, recommendations will be made by appropriate
idministratiVe staff.



B. FEDERAL-LEVEL QUESTIONS

1. Should the program be refunded?

1ELEVANT FINDINGS:
b

Federal decision-makers should considev at least three
factors in deciding whether to re-fund Project Assist.
in making decisions regarding the project's current com-
ponents, decision - makers should consider the degree of success
in achievement of objectives for each of-the project cdm-
R6nents..-The decision-makers should also consider-thee/ay.
leave cost of the various program components. Tinaay the
felpetal decision-makers should'consider factors within Austin.
16dependent School District which influenced the adminis-
trationof federal funds for Project Assist this year.

Degfee of success 1O program implementation and achievement
of oUtcomeobjectliles0975-76: Information relevant to the'
degree of success in implementation add achievement of ob-
jectives for each of the project components is contained in
the section on findings for System Level Question 1.
(See pages 5 and 6 ). In general,'these results indicate
that "roject Read and Project Math were _implemented to some
degree: materials were ordered and aides were in classrooms.
However, the proposed curriculum was largely Usimplemented.-

Very little training was provided for aides, none for teachers.
Reading and math outcome achievement goals Were not met.

Trilogy did not incorporate Project Assist students this
year and did not'provide the number of performances pro-:
posed for Project Assist schools. By the close of the year,
a start had been made at developing a teacher training model
and at collecting information to help expand Trilogy to the
elementary level. Trilogy-had met two of the outcome ob-
jectives set for it, which specified that audiences would
perceive Trilogy goals and see troupe memhers as pursuing/ _

those goals effectively. Because of lack of implementation
of this component, no information was gathered.on change in

siembems-w-

Project Outreach was implemented essentially as proposed.
Ito outcome objective, concerning teacher ratings of im-
provemedt in referred students, was met.
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Cost of program components: Funding appropriated for.Project
Assist this year can be roughly broken down into the following
components: Central administrative and clerical' support
services, funded at $28,567; Project Read and Project Math,
funded at $293,400; Trilogy, funded at $1750; Project Outreach,
funded at $1426; and Evaluatio ;, funded at $10,056. As

can be observed above, the bulk of funds were allocated for
Project Read and Project-Math. The major items Included
$147,200 for instructional aide salaries and $98,824 for
instructional materials and hardware. The salary and support

. services of the Staff Development Coordinator are-included
under-Projects Read and Math, since the duties of that pc--
sition, as described in the proposal, were limited to those

%w
components. Trilogy 4as irimarily supported out'of ESAA

s

.
Basic fu_ nds, so Project :Resist received funding only for --
Trilogy consultants and their travel expenses.. Similarly,

';' Ptelect biltrSech Was coordinated primariljg by a faculty member

frompre Uni9traity of Texas, saProject Assist provided
funds only for intern travel, materials, and staff training
iconsultants:"

'An decisiVn made regarding refunding these components or
similar ones in the future, should consider their relative
cost, balanced against theiractual (and potential) degree
of effective implementation, and actual and potential
success in producing meaningful outcomes for students. This

year the bulk of ESAA pilot money was'apent on Project Read
sal-Project Math. Some of the more difficult aspects of
these components were not implemented and the components
failed- to achieve the hoped-for student Outcomes;

Trilogy had relatively small-fp-nding. Uwe' largely "4-

unimplemented, although there were-indications it had
potential appeal and could be readily implemented given -

sufficient personal investment.by'those-responsible for it.
It'Successfully met two_ .fairly "easy" outcome objectives

`demonstrating audience support, but its potential as a
vehicle for attitude change remains untested.

.Pr3ject Outreach likewise received comparatively little ESAA
Mbney (being funded largely by a MINH grant administered
through_the_University_of _Texas)Howe4er it-was apparently---
well implemented in project schools and it did achieve an outcome
objective based on at leaet perceived benefit to students.

Project Context: Some of the factors influencing management
of Project Assist this year were not within the control of
the project management. These include the late release of
'federal funds and the resignation of the previous Project

.



Coordinator with the ensuing vacancy, in the Staff Development
Coordinator position. (See page 87).

Other factors involved' coordination with District-personnel
outside-the project staff, and it was not clear to the evaluation
consultant why the problems semad.so-resistant to solution.
An example was'the assignment at the school:level of Project
Assist aides to tasks which violated the objectives set
forth in the project'proposal. (See page 6-10, and 92).

In terms of factors solely within the province of the pro-
ject management, the consultant gave a mixed report. On
thepositive side, project staff, members seemed to be
performing duties appropriate, to their roles. Also, some
functions which vete lacking during the firs., part of the

year,_when-the projeCt-wasunder-staffed, were present during
the later half. Onetsuch-.function was a Systematic approtch
to management, (rather than a crisis- oriented antOrwith plane
being foT-Aulated to overcome in the next project year someiof
the persistent problems which were experienqedthie *lit._ Oh
the negative side of the balance, one fUnction which seemed
to be clearly the'tesponsibilityof project management this
year wasreportedly,never,edeqdately performed, seemingly to
the detrimApt of the program. 'This duty coosistodrOTIlanitti,
toring the implementationof the project on the school level
with the goal of catching an4 quickly resolving any problems.
Several teachers interviewed by the consultadt spontaneously
commented that the greatest shortcoming of the, project, in their

opinion, was lack ef program support to teachers in organizing
the instructional process. (See pages 79, and 90 -92).

A decision to re-fund this and other'siMilar -programsvin
Austin IndependentSchool District-iithe ftiture should be.
'-based on an appraisal of the probable effectiveness with
which'' such funds can be expected to be managed. ThisAudg-'
ment should be based in part on the effectiveness of WA
year's management, weighed against the factors beyond its
control with,whick this year's management had to Contend.

RECOMMENDATION::

_This_year, recommendations w41 be made by _appropriate
administrative staff.

t
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2. Should the program be evaluated?

RELEVANT FINDINGS:

Evidence in favor of Evaluation: If programs are to be held
accountable for delivering the services and outcomes proposed,
they should be evaluated. Input and process evaluation

data provide information on how well a program is being imple-
mented. In the formative stages of aprogram,-this is the most
vital type of evaluation information to Collect, since studies
-of innovative programs indicate that program implementation is
a complex process, requiripg mutual adaptation between programs
and their school settings. Very often programs fail, to be
implemented at all, and program evaluations turn out to be
evaluations of "non-events."2

This yeti; funding was not sufficient to provide for Monitoring
of classroom processes for - Project Assist: Therefore; little
information is available on what the aides actually did;
or how well they did it. !lowlier, the outside consultants
gathered important interview information on the degree of
implementation of program components. For-instance: it was
reported that large portions of the Trilogy,component-were
never implemented, that ;he curricula propoied,for Project
Read and Project Math uare largely OL-mplemented, and -that aide
training was minimally implemented.

/

Summative.evaluation data on progral,outcome objectives and
evaluation questions provides informatidn on Whether the program
achieves the goals set for it. Furthermore, having to report
Such information forces program planners to think in terms- of
desired outcomes, a pattern of thought perhaps not as automatic
as one might-suppose,

Having both types of evaluation data may give information on
significant components which help a program achieve its- goals
or, when lacking, keep a.program from achieving its-goals. For
instance, it was suggested by the first- two years' evaluations
of Project Assist that lack of sufficient teacher and aide train-
ing may have been a.significant factor in the failure of Project
Assist to ever meet its goals for improved student achievement. __..

Evidence against Evaluation: Because of the time required-for
designing instruments, administering them, analyzing data,

1P. Berman,-and M. McLaughlin. 'Implementation of educational
innovation. The Educational Forum, 1976, 40 (3), 345-320.

2W. W. Charters and J.E. Jones. On the risk of appraising
non - events in program evaluation. Educational Researcher, 1970,
2 (11), 5-7.
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andwriting up results, it is difficult to provide evaluation
information that is both thorough and timely. For instance,
since proposals for,federal money must be submitted at mid-year
of the year before funds are-sought, evaluation incirmation
from the current year of ongoing programs is seldom available
to help in this.proposal planning process. Furthermore, results
(especially negative odes) from the firit.year of a program's
implementation are generally not considered conclusive. There-
fore, there is an added. year's -lag time before gpequivocal
outcome information (based on two years' findings) is available
during the project proposal writing phase. This means that
projects may be funded for as many as three years before- negative
evaluation findings haye a chance to influence project design.
Even when two years' negative resents are available before funds
are actually received,- sabordlistrict staff responsible for
..writing.bf proposals and fettral petsonnel responsible for review

e- ofsropoisaIs w be less_tDart eager to consider revisions after
preliminary Approvartal been given. -

Such was the case with Project Assist this year. .-In February
and March 1975, a proposal for 1975-76 whose major treatment

. was essentially like the one from the two previous years was
1 Written and submitted to the USOE:- word "was received

of pprove/ of the project as proposed. In May and Juke, when
1974-75 outcome evaluation. information began taking shape;. -

the project's Evaluator informed project staff of the negative
results and advised making a-Change in the proposed treatment
for the _coming year-.-.Tiogram staff indicated that commitments:

, had been made to schools concerning the project for 1975-76,
and,therefor: .they did not want to make changes. in the plans.
-Funding 'of the 1975-76 project:was to-have begun July 1, but-
was held up-by.'he Officeof ttyil Rights based on district
non- compliance With ware of ite,regAlations. Funds were not
in fact finally releasediuntil the beginning of September.
During the two-month hiatus between the June 30 end of funding
for 1974-75 and the September release of, funds, the Evaluator
proposed to the USOE Program Officei and to Project Assist
management that the proposal be altered. Again, the response
was negative because of the trouble that such a change would
hive involved.

The solution to problems in iheemployment of evaluation
in oreation-like the one oUtIined-above is not readily apparent.
However, it is a fact that over $900,000 in federal money was
appropriated to Project /resist over a three year period, and
the project never achieved its primary goal of Improving student
achievement in the project schools. :

RECOMMENDATIONS:

This year, recommendations will be made the appropriate admini
.

!.

strative staff. 1r
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III
PROJECT .DESCRIPTION

A. PROGRAM DESCRIPTION

Historical Overview: Pro'ect Assist 1973-75

This year as Project Assist's third year of funding at ad.ESAkt

Pilot Proj t. From 1973-75 its purpOse6was to test the following
Itypothosis:

Students who are in contact with teacher aides who have 'had
specific training.in the area. of reading instructihn, will
learn to read better than students Who are in aantact.iith
teacher ides *o have had no reading training, aid also better
than stucenta who are In contact with no teacher aides.

_ The 32 experimental 'aides receiyed special preservice training in
reading t,rcm prograi staff, as wellal'on-th&lob training frOm
teachers with whom they worked. Materials with which the aide Worked
were a key feature of the program. InstruCtional Materials war
selected by the faculties'et the project sblooles

The original design included threeexperimentalitchobls
received specially trained Project Assist aidet; three comparison
schooli which received general classroom aides: and four: control

' schools Which had .no aides at all. The eskerimental schools dtring
the first two years of the project were: Martin Junior High, grades
6-84 Mete Elementary, K-5, and Palm Elementary,, K-5.

'This Yeas j4ogram: Project Assist 1975-76

The program for 1975-76\was changed: Botkthe gaittria. Aide and

no aide controls were dropped from thadesigni 'The instructional"

.
aides and their training and materials used iere again to' be a
major part of the design. However, several new'components were
added -to the one, which f-ocused- on-improvement-ot-reaing

skills and attitudes.
ae

This year's proposal called for a ma h progfam pèallêl tO,the ontk
already existing in reading to be intaUed Leidertin Junior High
School. There was also a component c lled Project Ontreach-teth
called for social work interne from t e University of Texas to work
with children referred because of be viand. or Attitudinal problems
Trilogy was another new component, Whi h imployed.a tri-ethnic
echool-comity theatrical troupe to portray student-teaCher sitU-
ations in a eatiricallashion to "illuminate pressures, problems,
and positive encounters in a humanistic way." The components of

13
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Project Assist for 1975-76 are described in detail later in this chapter.

No only was the program content diversified, but the target schools' for
progr implementation were changed. This year's target schools included
all n schools on the elementary level: Sims, Oak Springs; and Rosewood,
with ades K-5 receiving cervices. The junior high schools Included
Martin, which was continued as a project school from last year, an0 Allan,
which rec ived expanded services..-.As stated earlier, the control and
comparison schools were dropped from the design.

Fundleg: ESAA III Pilot Project Assist web funded'at $335,199. This was
an:&ncrease from the 1974 -75 funding level of $283,560 and the 1973-74
funding level of $297,798. .

"Or

Table 11/-1: BREAK-DOWN OF FUNDING FOR PROSECT ASSIST COMPONENTS.

Cost Program,Component

$ 28,567 Administrative
293,400 Reading and Math
10,056 Evaltation ' '

1,750 -: Trilogy-

1;426 f Outreath

.

_1 335_0.99 Total .

-

Funding forProjectAssist can"Je roughly broken into five.categories as
stuoion.in:the table above. ;Approximately 7/8, or almost 90X, of the project
,budget was spent on the }Wading and Math components. This amount, $293,400,-
imcludes $147.200 for instructionakaide salaries and $98,-8241Or itstruc-
tional materials and hardware. In other words' $246,024 was physically ,

. present in the Project Assist classrooms. The salary aid support costs of.
the Staff Development Coordinator are also included under Projects Read and
Math since that position was limited by the project proposal to working
with those.components. In Contrast, Project Assist received/funding for
Trilogy only for consultants and travel, -the remainder. being- funded out of
ESAA Basic. Project Outreach was operated by a University of Texas faculty_

,sober and Project-Aatist proVided-Modest funding for intern travel,. -*

yy

materials, and staff training.
4

Staff: -The 1975 -764iogram design called for professional staff to include
a CoordinetoiNnd a Staff Development Specialist; the paraprofessional
staff was-to include 32 instructional aides and 2 secretatlep. Funding wpm'
also provided fora 'half-timoevaluatot, whose duties will be described in
a later section of this report.

14
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Project Components: There were several components to this year's projectk
The descriptions beta/ reflect the components as they were described in
the project proposal, rather than asthoLevolved over the course of the

.

Aides: As in years past, initruotional aides once again formed a
major part of the program's delign. _Thi goal in hiring the aides was'
to supplement the efforts of the teachis in providing individual
assistance (in reading or path, as axplained below) to lows- achieving
students, as well. as in providing adult supervision.

The project:proposal ca died for. aides hired from the 8cl:dal neighbor-
hood and/or minority grOitpe, who would be extensively trained in
specific subject areas; as well as in classroom management techniques.
Training -was also to focus on cultural Awareness, Wean relations, and
communication skills;

focus
order to prbmote:close-relationships

among aides, teaCheri, and students. The training was to includein-
tinetim sunmerpresetvice training as well as a 'three-4y training
session immediately' before the start of schocil, which would also be

school year.

attended by the Once school was in session, training for
/ aides and was to continue throughout

It was opecifie# in the proposal that the aides would perform only
. instructional (as opposed to clerigal) duties. At; the elemvatary.

levm14,they vertto work only-on readinetaik,..: At the junior high
level,, they verTto work'only-on reading except-at Martin, where they
were also to work on math instructionaltasks-1.n iMpport of Priject
Math, a sabcomponent Of the-project.

Materials: Materials provided by Project Assisteerelelso intended to
be a ma/or component of this year's program. 'Reading and mathematics,
materials vere'to be ordered for theProject Mesa and Proieit Math
,comporiants deabribad below.

ct.Read: :Project Read was to include aides and materials, as
iii as the following curriculum components: (1) "Reading is-

70444aientil" was to be offered at the second or third grade level,
Through this program, students were to be furnished with a minimum
of four paperbatkbooks of theirchoicii which they would be allowtd
to take home and keep: (2) There wee also to be an Oral Language

/Development component which was to use resource persons and saterialto
to increase children's exposure to latuage learning situations. -

Materials were to include listening st tionc"bohks, tapes, records,
and audio-visual materials. (3) Theaanguage Experience Component
was.toprovide children the- chance to become "authors" by creating
their own stories, either'.by dictating them to an adult or by writing 7)
them themselves. Theritories could thenbe edited, further develOr-i
ing langUage skilli. The students' stories were to'reflect current
topics in the various content area's. "In social studies, Bicentennial

16.
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stories centering-on the contribhtions f.differept ethnic groups
were to be encouraged. (4) kProgr 4, Instrisction component, was.

also planned for those teachers who wanted their students to follow'
a carefully sequentialized course of study.

On the junior high level, it was proposed that reading-instruction
fonts/ a-laboratory approach. The reading labs wake to.have teach-
_ing midhines; piogrammed reading instruction; comprehension, oral-

,

4 language, and language experience components. Language and phonics
programs were also included.

f

Project Math: Project Math at Martin was-to be designed around-a
math lab setting parallel to the Martin reading la supported by
RUA funds from the .previous two years. -Siveh, seventh, and eighth ..:.

grade Students were to. be served. The projected 'components were: i

,

(1). Readiness in Mathematics, to teach underachievingatudents. .

. basic mathianceptarby discovery. -(2) The Computational Skills
component was Oise a programmed learning approach to teal:keg:mu-,

tational skills in addition, subtractioni-multiplIcation,Alvision,
fractians,- and_deEimals. (3) The Problem Solving/Logiedomponant
was toapply-computational skills to real life situatidne,-Using i. ..
graduated difficulty,- programmed approach. (4) Madera Math, as
described in the.p. logram,uroposal,-wagitti emphasixe student die-

.

:covert' of mathematical-pikterns: "Thls comOonent was -to be
i

implemented f011owing completion ofAheicompitational program.
(W The Math in Life component was to-feature-classroom visits /.

.
by business and civic leaders as well as high- school and-college
students.- The visitors were to emphasize the importance of math

/

skills at higher educati:a ii levels, in the home, and in
/I

business. '
.

;

I/

'I

Project Outreach: Project Outreach is the sotial work component f

-Project Kisitit. As part of this compOnenti appioximately ten gr

were to be placed in Project .wAssist sdhbols to work childran
interns from the University of Texas itlAustin S4hool of Social-

zte

4referred by school personnel.. Possible basei for referral were; /to
include habitual truancy or classroom attitudinal or behaviorlprob-,
lams. The social work activities were to include work at indiidual,
group, family, _and organizational Levels,- li

t

, g

One of the social work activities proposed for the year was i. dividual.
counseling for children haVing-a -hard time adjusting to the .chool i

setting. For very young children, it was anticipated that sticii hi4T
/might include play therapy. ,

.

Some children were to be helped in groups of various types,/ Among
they were cluster groups for scapegoated or withdrawn children,
activity groups for children who need tO,seis school more Positively,
discussion groups for children whb need to develop verbal /skills,
and leadership training groups for children Who need to tave natural
leadership ability charneled into more constructive acti ities.

16



Trilogy is.a tri-ethnic' theltrical troupe developed by.
thr,974-75ESAA Community liaison Program. It is composed of
students, faculty, and stiff of Austin Independeit Sthbol District.
Members of the troupe-present original skits porntayikstudente
and.teathers in various pressure-relate situations. Ike 1

portrayalh are satirical in tone. The aim is to "illuminate
pressures, problems, and positive encounters in a humanistic way."1

Plans-for 1975-76 called for Trilogy todevelora teagher training
d model dealing specifically with clubroom situations incident to

Project Assist schools. This plan was to be developed with- input,
from Trilogy consultants, Project Assist stelf,-and teachers. In
addition to dealing with real classroom situations, the vinderwas
to focus on teachets' attitudes and actions in dealing-lath-the
skills and language and communication- patterns of the students.
performances-were,to be -held during preservice teathertraining..

40-

Performances -werg also proposed to be held quarterly at Project
'Assist schools, and at least once for each Project Assist school
PTA.' Trilogy activities were intended to,promote knowledgeand
appreciation for interracial and interethnic culture, history,
and characteristics.

_

There were also plansto include students from Project Assist
schools as Trilogy members this year. It was hoped that parti-
cipation in 'such a troupe wOuld.improve erethnic,attitudes
and relationships for the members.

0

lyrovi Trilogy dascription In amended 1975-76 ESAA III
Pilot Piojeat Proposal, Page 12.

17
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B. DESCRIPTION

4

Th&e section of an eialuatioa report.from't Office ofResearch and.
.

. , Evaruation customarily reports on the.kvents. urrounding a project which
happen prior to the ?tart ofthe projectsor dilring its operation,
'which are outside the control of the pro eit and which havean,influence

.

on_the project's implementation or out

S

. / .

The factors discussed here are not presented as an exhaustive list of
chose which impacted Project Assilt,thiiyeir..bnt.simply as a record 1

of some of thaNaejor eventewhich helped shape the project's course
this,year: Readers ioterested ill finding out which-events 'squad signi.
ficant-to the Project Coordinator are referreeto a lilt prepared by the
Coordinetor following thelfirst process and management addit., The list

is contained in section I*-4 of thik`refront. --

4. , t

One event which continued to havere major impact on through-
out the year was the /ate-release of federal fonde for the project..
According to. the Project Coordinator,-the 414' Mss _caused by the
Austin Independent School District's non-compliance-with regulations of
-the Office oftiVii Rights. (See page 157 - =.; .4- chronology,'

reported -bye he contracted ionsultant -was at-follows: /i6rmal word an'
the apirovelof theproct wat,received'at early ae-June.1975. Formal
apprwal was not received, until August 1975,:-and funds were dot released

until September, (Minter,..p..°110 ). r

"The laanessrof.fund4 for this project was particuierlpsignificant,
since an imyortant aspect of.this year's project was training to be held
for aides and texchirs prior to the start of school-. The funding delay-
elto postponed the ordering of instructional materials, which wee to

have taken place, in July end:August. (Following the resignatien of the-
previous Project' Coordinator -see belowthe new Coordinator made--a
decision to involve District - Instructional Coordinators and Project
Assist faculties in selection of this year's materials. This decision
further delayed the ordering and hence the receipt of project materials.)

A second maof event which had an impact on the project was the resig-

nation of e Project Coordinator froi the. previous two leaks, on Sep- c

tember 8; 975. At that time,cthe,gtaff Development Coordinator took
1:,vors _co:tinned to hold both positions .unfit

she was ficially appointed as the new Project' Coordinator in Ocidber

The new taff Development Co rainator was not hired until January 19
1976. is meant that one arson was filling what were intended to be
two positions for ha4f of e project year..

A third element in the pr jeer's context had to dO with the lack of a

clearly defined responsi for'monitoring projecrimplementation.

In_the past two-yik Office of,. Research and 'Evaluation had moni-

tore& processes in prog am implementition at the classroom level and

18
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a ''I

1report on thm-to project staff,:and te others as appropriate. This gr41

year, -the monitoring Etthctionof evaluation was not funded to evaluatioaa
nor was -it clearly assigned to one position, although the expeitation
peamed,to'be that the PsOect Coordinator end the Staff Developuent
Coor4inator'should make occasional classroom observations as'part of
their duties. Ae reported by the outside soniultank, bowever, classroom
obseriations were. almdst nonexistent, and-when made were focus solely
on the instructional activiOes of the classroom insttuctional Ade:

#.

A final problem in the context of Project Assisiwthis yeaF, according .

to the contracted management auditor\for the project, involVeddigfi-
cqlties in high-level coordination between project staff and other district
personnel with whom they had to- interface in order to impleasmt the
project. One example of this problem was the assignment of Project 4ssi8t
hates to non-reading and even non-instructional du lee at several project
schoele. These duties, assigned by th project school Ulm:boss and

torpercaived.school nears.
*I guidelines.- The mausge-
hority to "fordo school
they themselves felt they

-principals,-were apparently made id res
However, they were counterjto project pr
meot.df_the project apparently lacked the
conforMance with project-guidelines, site
were to,b4 held accountable for failure to meat the guidannes.'

-11111 last problemis a complex one, involving relationatips bet**,
district personnel who function attifferent levels and in
capacitiis in-the district. On the one hand, principals (and teachers)
Serve the district .as part of a line chain of colmand
entrusted with responsibility for the major work of the schoole:- instruc-
tion of students. On the other han#, spedial program staff (like
Project Assist management) serve the schools in a staff capacity. Their
function is to;suppori existing instructional services. Homier, they
also perceive that their role includes enforcing the federal guidelines
and proposal plans which the schools and the district administration
;agreed to fellow when accepting federal project monies. They feel
responsible to the funding agency land are made to feel so by the federal
program officer). Very often, impasses are reached between project
management and aahool.personnel when project guidelines seem to conflict
with needs perceived by school personnel.

Seemingly,\what is needed to remedy problems such as the one cited
above,_ which, reportedly-414---oecur-iw-Project Asaist?-to_some,degree_this_._____

year, is an in-district mechanism for-communicating and enforcing such
guidelines, and a_cosnitment to do so. At least_two_solutions-to-this-
problem appear possible, One-solution-would be for project staff to
commies-tit deviations from guidelines to their superiors, who in turn
ehould follow the appropriate upward And downward communication channels
linking staff and line personnel, ih trying to resolve such problems.
This` recommendation assumes and requires the cooperation of higher
level staff and line personnel in resolving discrepancies in the goals-and

2;,
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4"priOrities.of the.peisonneirbelow the Ttieynifyidg goal shoUld be
to work toward providing improved educational experiences for the
students involved. .

,

' The other possible soluti6n is f t he district tO sp4iy not write
federal_ proposals which 4ct not Meitcampus-leverneeds-and which, in
fact, sometiied create,On campus problems. .This solAtiob could peihapa.
be cayried out by involvinyprihcipals tnd_teachers mayeip thi writing
of proposals to fund projects on( their campuses...

The above alternatives are not incsndpd to specify ,that course of
action should be followed, but are offered as thougbts.-Poncorm64 a
difficult 'problem which distfict decision-4. -at iddress,

O
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C. EVALUATION DESCRIPTION

Historical Overview: Project Assist Evaluetion 1973-75

The ev ation done by the Office of Research and Evaluation for
_ the_ Awn years of Project Assist was an extensive one. Infor-
mation relevant to outcome, process, and input objectives was col-
lected and reported. The evaluation staff of Project Assist con-

r'/ slimed of four full-time employees: one project evaluator, two pro-
cess evaluators, and one-secretary. Funding for evaluating Project
was $51,992 in 1973-74 and $42,812 in 1974-75.

1975-76 Evaluation

Pundit% and Personnel: The evaluation for 1975-76 is much less
extensive than that done in the two previous years, since funding for
evaluation was-cut considerably by the USOE negotiators. This year,
only $10,056 was provided for evaluation of the project. Of this
aslount, $3500 was allotted to pay outside consultants to perform
management-and process audits. An additional $5000 was allocated to
pay the salary of a half-time intern to collect, analyze, and report
outcome information; as well as hire, and coordinate the work of the
outside consultants. The remainder of the funds were designated
to cover the cost of office supplies, data analysis, remain,
and reproduction of the Final and Technical reports.

Evaluation Design: The Evaluation Design was drafted in September
and October 1975, by the Project Assist evaluation intern, with input
from other Office of Research and Evaluation staff members ai well as
the Coordinator of Project-Assist. The design included an Evaluation
Timeline, a series of outcome objectives on which' information was
to be collected, and a small number of decision questions which seemed
appropriate to this year's continuation ofhe program.

Evaluation Timeline: The Evaluation Timeline was revised several
times luring the year, to reflect more realistic estimates of
the time required to ac90kplish evaluation activities. Computer
processing of data, in particular, was found to require con-
siderably more time than had been anticipated. A copy of the
revised Timeline is included as Figure III-1 in this section of
the report.

Outcome Objectives: Each of the components of Project Assist
had one or more outcome objectives on which information was
collected. For Project Read and Project Math, there was an
analysis of achievement data in those subjec,- using the
Reading and Math subtests of the California Achievement Test
as the criterion 'measures. Data were also collected on changes

21
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in math attitudes for the Math component-4,-as well as teacher
-stings of success of treach component.", The evaluation

uesign afio called for in &nation to be gathered on changes in
ethnic attitudes for Project Assist studentt*tticipating in
Trilogy. However, this aspect of the Trilogy component was not
implemented, so this information was not collected. The specific
objectives and their degree of achievement are reported in
Chapter IV of this reprt.

. ti
Decision Questions: Although a small number of decision questions
were included Lithe design, input and process information con-
cerning program implementation vital to answering such questions
was not collected by the Office of Research and Evaluation and
must be gleaned from the reports submitted by,..,the outside

contracted suditors. The decision questions and relevant outcome
data collected by the Office of Research and Evaluation,,plus
information on implementation reported by the outside cafisultants,
are, presented in Chapter II of this report.

---Evaluation Instruments: A variety of instruments were used to collect
the outcome evaluation information for Project Assist. A standardized
test, the California Achievement Test, was used to collect information
on achievement:in reading and math. Math attitudes were sampled with
Fall and Spring administrations of the Math Attitude Telt which was
developed in agneviOus year by the,Office of Research and Evaluation.
Short questionnaires using Likert sealer and open-ended questions
were developed by the Project Assist evaluator to collect information
for the Trilogy and Project Outreach components. A careful 'search was
also conducted'for instruments suitable for measuring changes in ethnic
attitudes4 in anticipation of Project Assist student involvement'in
Trilogy. Although this component of the program was not implaiented
this year, the measuree found, which were rocomMended by Dr. Walter
Stephan at the University of Texas, may be employed if this component
is implemented in the future;

Copies of the instruments used, along with a _technical appraisal of

their reliability and validity and the conditions Surrounding their
administration are available in the l975-76 ,Project /waist Technical
Report on file at the Office of Research and Evaluation. The

Technical Report also.contains a detailed analysiS"oi theAxesults for
each instrument.

Outside Consultants: As was mentioned earlier, input and process
information for\Project Assist was supplied by outside consultants

this year. The Office of Research and Evaluation had the responsi-
bility of contracting with the consultants for their service. A
decision was made to divide Program components in such a way, that one
consultant would report on the academic components: Project Read and

Project Math as well as provide a management audit. A second consultant

- was contracted to do the process audits on the human relations
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components: Project Outreach and Trilogy. Dr. LaVor Lym of the Dallas
Independent School District evaluation office was hired to do the
academic and management iludit. Mrs. Mary Minter, a graduate student
educational psychology who has had experiepse with school and Federal .

programs, was hired to do the human` relations audit.

The consultants' reports were made on the basis of site visits, with
approximately three days per visit devoted to visiting Project Assist
schools and interViewing project personnel at different levels. Each
consultant conducted two site visits: one in January and one in April.
Following their.visits, each submitted a report to the Office Of Research
and Evaluation, on the degree of implementation of the respective Project
Assist components. The Office of Research and Evaluation took
responsibility for subsequent release of the reports.

The consultants' reports are included in a separate section of the
Final Report.

7



Activity

_ - -

1975-76 PNOJECT ASSIST EVALUATION TIMELINE --SEVISSO I/24 and 6/76

October November December January February Huck Aril

. Net with Jetta 6 Pas Robertson.
Net Trilogy Objectives

. search 'for recent ethnic attitudes

tattler Trilogy (this is for
probable objective)

3. Administer NAT pretest, Nirtin

4. Net with 0801 Of

S. Namdcheck & machine score NAT
pretests

. Nest with Freda and new evaluator-
concerning audits

7. Select or develop appropriate tests
for Trilogy component

. Do TBSTAT on NAT pretests

9. lire and begia consulting with
Process and NInagement Auditors

10.-AFeedbact OAT pre-data

11. Reed SSAA basic Evaluation
Contract Proposals 1975-76

11.2. First human relations process
audit

13. Decision on hiring third auditor
for management and program overview

14. Review SSAA pilot objectives &
writs evaluation design for
1976-1977

16-25

16-25

20-22

28-29

4.

30

I

I I

13-21

8-12

19-30

19-23

19-23

Figure III-1: 1975-76 PROJECT ASSIST EVALUATION MOLINE. 1 of 14)
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IS. Prepare ilogy sodisece
Upset tines

fo. dmistister Ttildgy audience
Expect qwestiemseire at Martin

17. First readies sad meth process'
and aemegemeet audit

IL Code results iron Martin
Trilogy responses

19. Mist with Freda 4 Ann to
°tomb* their inters
*miser preseststion

19-23

27

27-29

X----X

20. Consult w/ Project Outreach
Coordinator re Component eval-
atios 4 Project Outreach -question-
noire

21. Freda I Ass Intern Seminar-The
Politics of Evaluation

22. CAT administered in juniot:
high schools

23, \kstsrview Project Outreach interns
re activities. referral procies, stu-
dents served, etc.

10

9-13

24. Consult w/ Project Assist Coordinator
on possible impact off responses to
ou"side consultant reports .

23. Consult with Project Outreach coordi-

nator ra her (internal) evaluation of
Project Outreach services

X
X --X

Figure III-1: 1975-76 PROJECT ASSIST EVALUATION marmot. (Page 2 of II)
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Activity . October November bac bet Joann liarch
.

lotoossot *Volootlio coomitsatol
first ioroesso 4 mamqpieset ropers,

Fisaliss Project Outreach

A'OiR-Q0ectiqossire

Coliforoichievomeit Testa idnin-
. togas* in olomestary schools
.. _

11004 Ws. Olimixoi of MAT Posttest i

is writig

'reject Outreach Toottqustionnaire
to tom:hors S

,

. /*eject Outreach Post -Quostionnsiies
retureed

.

Aftialliter-MAT
.

Ivotteste

3. Prefers NAT sossex,sheets for
computer aselysis

.

. noel Process and. isuesementeudits:
( h u m

-441low-up-Meme soot so Project
(*trough Questionnaire

Selo proper' CAT data for analysis

, 7. Attend *valuation le-service meet-
lap os proposition of Final Reports

i . Administer Trilosy audience impact'
questionnaire at Rosewood

glic

.

.

,

.*

%

....

.

P.
.

.

3

.

.

.

,

5-16

--i--

26
.

s.......--s

20-23

I-4E

x

.

x

.

.

-

,

.

,3

2--2

5-12

6

4
A'

rigurejn-1: .1975-76 PROnef MOIST WALUATIOi TIMM. Pigs 3 of 4)
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"4E,T-UL. October. november

*.

.

_
,

.

1

I

-

. ,

.

.

4111

.

.
-

.

.

-

.

.

I

..

.

.

Oet"sir *Covet to print Final Report
_et Ibilek.Priat

. 11italyaii trfject. Outreach Poet-Quer
-tiorieeirt Result.

4 . Analyse results of Trilogy audience
impact eiestioemnre

42. C4spile CAT data fob Project Assist
------:Aatidenet--

,

1., .
416.11

.

43. Writilletrusent Reports for -in-
slungn in technical Report

.44. leptit_l_frola 0112 staff and Project
.41edat Coordiastor or Technical and
Tien Report contents.

43. Print i alinuile Technical Report
.

. Wits Plan Report-
47. Print & seeemble Final Report

.-..,-1

- . .
.

.

'

_
.

,

21-23

It--ter.
2,-30

O

Figure III-1: 1975-76 PROJECT ASSIST EVALUATION TIMELINE. (Page 4 of 4)



IV

EVALUATION FINDINGS

OBJECTIVES

1. (OUTCOME) Improved reading achievement. By the end of the
instructional period (September 19754by 1976), the number
of,students reading on grade level in erades 2, 4, 6, 7,
and 8 in project schools will be as follows:.

School Grade X Reading-on Grade Level

Oak Springs 2 271

Rosewood 4 I1X

Sims 2 462

4 332

Martin 6 162

7 let

8 182

Allen 6 172,

7 16X

8 19X

Each of the percentiges,listed above is an increase of ten
percent over the number of students reading on grade level in
February, 1975. The criterion measure in both 1975 and 1976
will be the beading Subtests of,the California Achievement Test.

LEVEL OF ATTAINMENT: Not achieved.
'I-

Reeding scores met the criterion of ten percentage points' gain
in only two of the ten grades checked. The scores which reached
criterion were second grade scores at Oak Springs and fourth grade
scores at Rosewood. Scores in two other grades also improved,
but not by ten percentage points. Scores in 3 grades were lower
the last year, and in 3 others scores remained the same.
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SUPPORTIVE 9ATA:

Achievement Teat

.4\

'i

a'

California

I

The reading subtext of the California Achievement Test ,

(CAT) was used to measurelteiding achievement of students
in grades 2, 4, 6, 7, ind- at all_Projecf_Asaistboola.
As shown in Table IV-1 below,reading scares in four of
the-grades at Project Assist-schools were higher than last
year; scores in three grades were lover; and is three grades
the scores remained the same. IRakewood and Oak Wiese,
students' scores shamed the greatest gain as compared to
last year. lourth gliders at Rosewood, who'scored 16 -

percentage points higheethan last year's results, were the
only students who clearly mot the_criterion of 10 percentege
points' pie. Second graders at Oak Springs4ers *thin owe
percentage point of achieving l0 paints' esinffiso chair scores
were-also-given credit for reaching criterion. None of-the
other grades and schoo1e checked reached thten-point
criterion. SeCond gradi scores at Sias "were up frpm last
year, but fourth grade-scoreswere down. -Sixth and eighth
grade reading scores were down at Allan and seventh grade
scores were dp. Scores in N11 grades at Martin' remained N

atthe same level as last year.

?able IV-1: COMPARISON OF STMENTS.READINGLON GRADE LEVEL IN
PROJECT ASSIST SCHOOLS- IN 1975 -76, WITH THOSE IN

1974-75, AND WITH CRITERION SCORES.

\

Poreest,os Weds Level

School

....

Grads

.

, 47946
scone

"Ww10111me.
.

i9T4+71
Scorn

anis 4+)
ortlin

1.67570
Criterion

. 4

Criteria'
Achlend?

,

Oak
Sprincs' 2 , 26% 17% 4. 0

1
20 res (f)

teeeeoaa 4'
$
IT% 1$ +16% U1 Yea

,

Sins
2 %OS idi +AS UN e.

4
-

13% 23% -ION
.

331 No .

Nest IA

6 6% 0 80 Og No
P .
,

T 8%
..

,

San In )10

8 8% Sams 18% No
4

_

Allan

1% 7% - 44 17%

1

VA

T '13% - 6% T% No

8 6% 9% . 3$

,161

19% No
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I

The outsidconsultaet hired to report on implementation of
ProjectRead found that while instructions aides were I

generally in the siassroomatc help with r ding as planned,
the reading curriculum outlined in the Pr ect Assist-pro-
posal was not, implemented this year, eXcep in the Reeding
Labs at Martin. He therefore cautioned that the outcome
evaluation could test-for the effect of. instructional aides%
plus special curriculum only-f# the students-in-those-laba.
Therefore, results for those studentsphould be reported
separately.,

oe
The teacher in charge of the Martin lib. reported that
year, 411 'sixth and seventh graders ''at Martin paiticiiated

in:the labs. No eighth graders participated,
4

The results for Martin sixth and seventh grade Readi4g.

Lab participants ;re contained in cheprecading As.can
be seen, the participation in the Reading Lab plus- contact-
with the instructional aides was not sufficient to heW
these studentescore higher than stulkenti_in the pane grades
at Martim last year.

t

1

30

40

r



2. (OUTCOME) Iiproved Math Achievement. By the end of the
instructional period (September 1975-May 1976), the following
percentages of students in grades 6, 7, and at Martin will
be working on grade level in math as measured .by a late
Spring 1976 administration of the Math Subtests of the.Cali-
fornia Achievement Test (CAT).

Grade % on Grade Level in Math

6 12%

7 19%

8 25%

Each of the percentages listed above is an increase of ten
percent over the number of students doing math on grade level
in February, 1975, as measured by the Math &attest of the
California Achievement Test (CAT).

LEVEL OF ATTAINMENT: Not achieved.

SUPPORTIVE DATA:

California Achievement Test

The math subtest of the California Achievement Test was used
to measured math achievement for students in Project Assist
math classes (grades 6, 7, and 8) at Martin Junior High.

As shown in Table IV-2 below, math scores at Martin were not
improved this year. The percentage of sixth grads students
working on grade level remained the same this year as last
year, while the percentage of seventh and eighth graders on
grade level dropped. . Therefore, none of the grade level
scores met the criterion set for this year.

Table IV -2i COMPARISON OF PROJECT ASSIST STUDENTS WORKING ON
GRADE LEVEL IN MATH AT MARTIN IN 197546, WITH
MARTIN STUDENTS WORKING ON GRADE - LEVEL IN MATH IN
104-75; AND WITH MATH CRITERION SCORES. '

Percent as Onto Level

Gras
1975-76
Nowa

19114-T5

Scores
Gain (4) or

Loss ( -)

1175-76
Criteria'

Criteria
Aehievedt

6 2% 2% seas la% No

7 2% 9% - TS 19% No

a 41 156 -lit as% No
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3. %OUTCOME) Improved student math attitude. The mean score on
the Math Attitude Test for students in grades 6-$ at Martin
will be significantly higher on a Spring post-test than the
mean score for students in grades 6-8 at Martin on a Fall
pre-test.

LEVEL OF ATTAINMENT: Not achieyed.

The possible range of scores on the MAT was from 0 to 17,
with 0 representing the moat negative response possible and
17 representing the most positive response possible. The
average pre-teat score for this sample vas 10.8. The average
post-test score was-11.0. There is no significant difference
in these scores; therefore, the objective was not achieved.

SUPPORTIVE. DATA:

Math Attitude Test

The Math Attitude Test (MAT) was given to Project Assist
math 'students atMartin to '-alp determine whether the pr ence
of Project Assist aides and iculua helped improve student
attitudes toward mathematics ad their math classes. The
MAT was given early.and late in the year in a rough approxi-
mation of a pre- post- administration scheme. Slightly over
500 students were in Project Assist math classes and therefore
were eligible to take the MAT. However, because of student
absences at the time of teiting, only 384 students had valid
scores for both pre- and post-tests. The results reported
here reflect only those students' scores.

Possible scores on the MAT range from 0 to 17, with 0
'representing the most negative response possible, and 17 the
most positive response possible. The average pre-test score
fot Project Assist students was 10.8; the averege post-test
score was 11.0. Not surprisingly, the test for significant
gain indicated that there is no significant difference in these
scores. (The probability of such scores occurring by chance
alone was calculated to be .4821, or approximately 48 times
in 100, well over the five or fewer timairin 100 that would
be required for the difference to be considered significant.)
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4. (OUTCOME) Auience (faculty and parent) awareness of Trilogy
goals. The majority of faculty and parents sampled from
Trilogy audiences will be able to name'correctly at least
one major goal of Trilogy, based on viewing a production,by
the group.

LEVEL OF ATTAINMENT: Achieved. /*\
Trilogy did net perform for Project Assist patents. However,
performances at Martin and Rosewood,were attended by Project
Assist faculty and Staff.' Out of 15 questionnaires'returned-
following the Martin performance, 11-respondents correctly
identified one or- more 'major Trilogy goals. Out of 46
questionnaires returned following the Rosewood performance,
39 correctly identified major Trilogy goals. From both
performances, 50 out of 61 questionnaires, or 83%, gave correct

/responses.

SUPPORTIVE DATA:

Trilogy did not perform for audienCes consisting- prliatily
of Project Assist students' parents, as hadleen planned.
However, two performances were held at Project Assist schools.
One performance, held .at Martin Junior High in January, imp
attended by the faculty and_studente: A second-performance,
held at Rosewood Elementary.in May, was attended by faculty.
and staff from the project elementary schools: Rosewood,
Oak Springs, and Sims. _

Teachers and other school personnel wbo viewed theTrilogy-
perforeInces were asked tosses* whatthey thought,to the
major goals of Trilogy. The purpose of'the question was to
find out how effectively the actual Trilogy performances°
succeededin getting across. the key ideas of thepoople'who
planned them. A,content analyiis was performed on the
responses to this open -ended question. The respondents'
answers were compared to a summary of major Trilogy goals
prepared by the Project Alsist evaluator on the basis of
interviews withitheliroject Astist and Trilogy Coordinators.
On the-basis of thia-comparison, =a9tertaitarwaw-msdaras-tu---
Which respondents were able to corractlyjdentify one or more
major goals of Trilogy. Out of 15 questionnaires returned
following the Martin performance, 11 respondents correctly,
identified one or more major' Trilogy goals. lOut of 46
questionnaires returned following the Rosewood performance,
39 correctly identified major Trilogy goals. from both
performances; 50 out of 61 questionnaires, or 832,gave correct
responses.
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Table IV-3 gives a datailed analysis of the goals the school
personnel saw as can ral to Trilogy, based on viewing a-

24efforminee by the traupe. Correct responses fell int,à the
Unstring general cat goriep. Many respondents felt that a

'major goal of Trilogy is to facilitate understand and s I

communication emong,v iious school subgroups (sue s as teacher,
'parents, and atudenta "or members of different e ic groups)!
by iiking_them lo: a are of one another's poin of view. 1

: Othelleople,felt the major emphasis of Tril is to demon-!
strata the universali y of human nature ("We a all people I.

with problems") by he ping viewers switch p rspecttve so the
they see the motivati a behind the acti of others as mil
as haw their ownacii appear to other . Some people-felti

",Trilogy had the more eneral'goal of pr enting for scrutiny!
some of,the-prab rca Leming in schoqX and society today.

' ,Other4eaple allud o the use of hior in confronting
problems or the imp,rtance ofopenftenfrontation and teamwork.
in thesolution,o problems.

_-,

'I ,

2' I

Table IV-3:, YSIS OP AUDIBW/CS LISTINGS OF TRILOGY outs,

/
1. Based o today's perforaance, what do you believe the Members

of Tril are trying to accomplish.? (What are the major goals
of Trilogy?)

''' 410011Bhusnolasta-,
1 Li li1. Isereerie siier. get:* am4

improve 0eleate4W.o mesas
assess, 'et liffereme QOM.

,

2. lacrimal mmlerseamoltas ami
, Worm ralemlorrab1/4 MINOS
Pdhara. 'dogmata. Mel IMPOSIA. I

. -

. li IT

3. 3msmme0ras0 As tS10011411ti
of bars !Ware era help -
'lever? aldta1 patf1.Otlf0..
sea silt tares. embers' ere.
net dliOCOMOlt aati0at1480

3

,

2 la .

......ASJAAMW

4. Promise ;rablems emleatag ta
Labial mai AOKLAMT stigma.

2 2 , , ll

2. Use boor la oeslrerg problems

.......1114,331233114111611111--
I. 3 4

4. :sat As 'Molise openly amt 'perm
vaaajpr toward solution

3 3 i

a 1 2b.o
°Oa 0.4., en Studagt, to tee
brie 31, rosily eat ts U.S aloasroost
OgIONO14. , mg adOetilda.(tagUa)
AMINIMMAN 21 Arslimaa (trawl, III.

a 3

'

2

%MAU

*Jaw of loeniosselrere Atm 1 or matt 1.1 ' , 32 13

,Immmar rite Itrmittflam omma. .- 1 1

Tell L, 46 6).

4.
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A, minority of the school personnel who filled out question-
naires on the two Trilogy performances at Project Assist
schools were =giblet to correctly and clearly identify Tri-
logy goals. Two people failed to answer the question. One
or two seemed to have misunderstood the purpose. (One person
felt a major goal was "to get the students to see how they
really act in the classroom."). And several people gave
answers that were too vague to demonstrate an understanding
of Trilogy goals-(e.g. "communicate and entertain").

35
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'5, (OUTCOME) Audience (faculty and parent) evaluation of Trilogy
effectiveness in meting goals.

The majority of faculty and Oaremts sampled- from Trilogy
audiences will, When listing Trilogy objectives, say that the
group is meeting ti-oat objectives effectively. -

LEVEL OF ATTAINMENT: Achieved.

Trilogy did not perform for Project Assist parents. However,
performances at Martin and Rosewood wire attended by Project
Assist faculty and staff. At the performances, the majority
of the people who filled out questionnaires (332 aril/Arkin
and-842 at Rosewood) indicated that they felt the members of
Trilogy were meeting their goals very effectively. additional
332 of the Martin audience felrilogy members maze nesting
their goals somewhat effectively. These response: Orate it
clear that this objective was achieved.

SUPPORTIVE DATA:

Trilogy did not perform for audiences consisting primarily
of Project Assist students' parent', as had been planned.
However, two performances were held at Project Assist .schools;
One performance held at Martin Junior High in January, was
attended by faculty and students. A second performance,
held at Rosewood Elementary in May was attended by faculty
and staff from the project elementary schools: Rosewood,

Oak Springs, and Sims.

The -teachers, aides, and administrators who viewed the Martin
and Rosewood performances were asked how effectively they felt
Trilogy members were meeting their goals. The responses from
both grOups, which are summarized in Table IV-4, were over-
whsIingly punitive.

Table IV-4: RATINGS OF TRILOGY EFFECTIVENESS IN MEETING GOALS
--

2. How effectively are they seating these goals, in your opinion?
(Circle)

1 2 I

very lemeohet
3 5

Iseselst Very

Westin

1

8 (53S) t'-5 (33%) a ils) o .0 15

ST (54%) 3 ( 7%) 3 ( 7%) 0 10) (0%)* 14

'rota ! e5 (T6%) 8 (i.b%) 5 ( 9%) 0 10) (2%)0 59

ads explsised is the teak, there is seee doubt as to shetber this re-
sponse yes tasseled to be resoled es yes, ketteetivaiy. The person
say have LOW** to ease 'ver, streesively-.-w
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Fifty -three percent of the people at Martin felt the goals.
were being met very effectively, 33X felt they were being met
somewhat,effectively, and 142 (two people) registered their
feelings as neutral. People who viewed the performance at
Rosewood were even more' enthusiastic, with 842 sayini they
felt the group to be meeting their goals very effectively.
seven percent said they felt the goals to ba met somewhat
effectively and another 7X Claimed to be neutral. A total of
threec-people marked "very ineffectively" in msOonding to this
question. From other comments on their questionnaires, it
was obvious that two of'these people meant "very effectively,"
and their responses were recorded as such. The third person's
questionnaire was)more difficult to interpret,. so that response
was recorded as marked, although it is entirely possible that
it wee intended to be recorded as "very effectively." Even
allowing for this one possible negative response and discounting
for people's tendency to answer somewhat more positively on
such questions than their real clelings would warrant, it
cast be said that people polled definitely felt the Trilogy
'troupe was pursuing its gads in an effective manner.
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6. (OUTCOME) Increased interpthnic social contact and more positive
interethnic attitudes. At least 50% of Trilogy participants
will score significantly higher on a late Spring 1976 ad
ministration of instruments suturing interethnic.attitudes
and interethnic contact than on administration of the same
instruments at the time of the group's formation in early
February.

121/1110 OF ATTAINMENT: No data were Collected relevant to.
this objective.

Plans for beginning a Trilogy troupe composed of Project
Assist students were not implemented this year. Thetrefore,
no information was collected on attitude change in Project
Assist Trilogy patticipantt.

0

1
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7. (OUTCOME) Improvement of students referred for social
services, as judged by teachers:

At least 1/3 of the students who have been served by Project
Outreach will have improved in the areas for which they were
referred, as rated by teachers in a questionnaire administered
in late Spring.

LEVEL OF ATTAINMENT: Achieved.

Approximately half (49%) of the referred students were
described,as currently improved compared to their' behavior
at the time of referral. A nightly smaller but sizeable
percentage of students served early in the year (412) were
described as showing immediate improvement. Approximately
two-thirds of the people queried believed the interns' had
been helpful, regardless of whether they felt the specific
student on whom they were reporting had improved. The
percentage of respondents who credited the interns with a
positive impact was even higher among the people who had seen
definite improvement in the referred students. Within this
subgroup, 85% saw the interns as helping promote the positive
changes observed.

SUPPORTIVE DATA:

Project Outreach Questionnaire

The Project Outreach questionnaire was deiigned to find out
if faculty members saw students referred to Project Outreach
as improved, and if they saw the social work interns as con-
'tributing to any improvement seen. The findings for the major
questions arse summarized in the tables and text which follow.

Table IV-5: FACULTY PERCEPTIONS OF STUDENTS' CURRENT PER-
FORMANCE AT TIME OF REFERRAL.

1. How would you describe the student's current performance,
in that (referred) area, compared to-his/her performance
at the time of referral?

Current
Per forma e Allan Mae in josevo9.4

0

Silt
0

Total

V 2 0

Tofu 20 , 1T 39 : 12 d$

JD

39 43

4



The information in\the table above indicates that 9 out of
88 students, or aboOt 107 of the sample, were considered to
be worse at the time'the questionnaire was sent thanLat the
time of referral. Thirty-four students, or about 39% were
perceived to be about the same. And 43 students, or almost
half the sample (49%) were considered to be improved. The
?Current status of two students was unknown.

Table FACULTY PERCEPT ONS OF TEMPORARY GES IN STU-
DENT PERFORMANCE URING AND IMMEDI LY AFTER
TREATMENT.

2. Some students received help early in the'year,\and it is
possible that there was a tem ra change in their
behavior which has since disapp red:-.If this student
was helped by the social work interns in-the Fall, how
would you describe his/her perfo nce during and imme -
diatel followi contact with the social work interns,
compared to his/her performance at he time of referral?

immediate

Performance -Alm Martin Rosewood

.

Sims Total

1. Vary such worse, 0 . 0 ' 0 .

2. Somewhat worse i 0 1 0 2 ( 3%)

3. About the same 6 _ 4 30 (43%)-

4. Somewhat improved 6 4 6 3 10 (25%)

5. Very such improve! 2 r 1 .1
3 9 (13%)

6. 'Don't know 0 0 . 7 (10%)
..--j....

Total 18 II 28 10 67

The recults presented, above indicate that only- 2 students,
or 3% of the 67 served in the 14=-vere-permiiiit-as worse
during and immediately after treatment. Thirty students, or
452 of the sample were seen as remaining the same. Twenty-eight
students, 41% of the total group, were perceived as showing
Some degree of improvement during and immediately After
treatment. The immediate effects of treatmentwere unknowh
for seven students,,who constituted 10% of the sample.
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Table IV-7: FACULTY PERCEPTIONS OF SOCIAL WORK INTERNS'
HELPFULNESS IN WORKING WITH REFERRED STUDENTS.

3. If you saw a change for the better in this studept'#
behavior; do you believe the work of the social work
interns helped cause the change?

Did the

interns helpt Allen Martin Rosewood Sias Total

1. Definitely yes--
the interns

helped the stu-
dent a lot.. 1 2 2 4 . 2

.
,

10 (13%)

2. Probably yes--
the interns
seemed to help
sommW4

7
7 17

_

8 39 (52%)

3. Don't know 5 7 T 20 (27%)

e. Piobably no--the
littera/ had little

positive influence 3 0 2

A

0 5( TS)

5. Definitely no-
the interns' work
interfered with
the progress that
was made 0 Odor '1

0

0 1 ( 1%)

17 16

(

31 11 75

A total of 75 people from the four schools responded to
this question. Forty-nine people, or 652 of the total sample
believed the interns had helped to cause whatever positive
changes were noted in the students serVed. Six people, cit

82 of the sample'felt the interns had little positive in-
fluence, or in one case, actually interfered with whatever pro-
gress was made. Twenty people, or 272 of the sample, stated
that they did not know whether the interns had contributed
toward any improvement that was noted.

A more complete analysis of these major r1Lults, as Well as
the interrelationships between responses to the different
questions is presented in Appendix C of the Technical Report.
However, the above information Clearly indicates that this
objective was-met.

r
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frwass and Input Wectives

No information was collecied by the Office of Research and
Evaluation on process and input objectives for Project.Aesist
this year. Instead, outside consultants were hired to report
on the various aspects of program implementation. The reader
is referred to section IV-C of this report, in which the con-
sultants' reports are contained, for this information.
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B. INTERRELATIONSHIPS

This aection of an evaluation report isntended to tie together
information on the relationshiPajzetween program inputs,'processes,
and-outcomes. Since ,a given program is only one of many. elements

, impinging' on,schools at any given point in time, the relationships
between program activities and student outcomes are always'somawhat
speculative. .Since the information collected on the implementation
andoutcomes of Project Assist this year was extremely limited,
with no observations made of actual classroom processes, trying to
tie together the separate pieces of information on program lamen-
tation and outcomes is even more speculative. Therefore, the
following ideas are presented as food- for thought only.

Project Read and Project Math

Instructional aides were the key aspects of these components. The .

major goal in employing them was to enable schools to provide more
individualized academic supervision (in reading and math)-for students,
and thereby increase student achievement in these skill areas. The
data collected by the evaluation consultant indicate that aides thiJ
year received little training from program staff, and teachers received
no training. Outcome information showed improved achievement which met
the criterion set in only two of tam grades on which data were collected.
Achievement in other grades remained about the WO or dropped. No
observational information is available to vetifpNwhat the aide's did in

classrooms, and how well they did it. But intetviewrdata indicate that
with some notable exceptions, aides worked instructionally, generally'in
reading (or math) or reading related areas, and that teachers saw them as
differing, in ability and employed then acclingly.,. The consultant report
also indiMated that some teachers spontanets4 commented that their great-
est criticism of the project, was based on a lack of support in planning
and implementing instructional experiences.

One tempting hypothesis based on the above information is that the
scarcity of aide'training and the general lack of help sivei to,
teachers in using the aides to maximum advantage may have contributed
to the lack of program impact on achievement. This idea is supported
by findings from more thorough evaluations of Project Assist in
previous years. In those.years, it was determined that the program
was generally impleMented as planned, with the exception that, just
as in 1975-76, little inservice training was given to aides 6n reading
instruction and little preschool or inservice training was given to
teachers on the utilization of aides. However, the training' provided
was seemingly more systematic, and thorough than that offered in 1975-76.
One specific finding from the 1974-75 evaluation was that trained
instructional aides contributed to increased individualization_ end
untrained instructional aides to decreased indfilduglization in the .
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dlassroom, (1974-75 Final ReportrESIEPilot Projea-A11341715W-1)-T-
More generally, it was found that instructional aides failed to improve
student achieveme in the program's two previous years. Teachers
indicat ougiestlonnaire responses that they saw a great need
for fur a ainivig for aides in classroom management techniques and
instr ti.. ethods, (1974-75 Final Report, page 4). Teachers and
prin ipals also voiced the opinion that training in utilization of
Ad and materials had only partially net their needs (1974-75
'Fi. Reports, page 8). Teachers indicated a desire to see more of the .

program staff in the schools (1974-75 Final Report, pages 50-55).

This evidence suggests that any future programs attempting to use
tructional aides to improve student academic achievement should -

empIfsaize aide training in" instruction' classroom management and
-teacher training in effective utilization of aides. ,

Protect Focus

A differedt kind of interrelationship that is suggested by this year's
Project Assist has to do with the lack of coherence in the Project
components d objectives, The instructional components (Project Read
and Project h) ancrthe human relations components (Project Outreach
and Trilogy) we not logically related to one another in terms of ..

their focus, type of treatment, or goals. Even within Projegt Read
and Project Math, there was a division in project focus and reiources,
with both instructional aides and instructional materials proposed
as major aspects of these components. This diversityrifi Project Com-
ponenta_aade the Project more difficult to administer than it would
have bee otherwise, and may have kept the Project management from
givieig concentrated attention to any one program aspect. This problem,

in rn, may have dildted the impact of this year's project.
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C. CONSULTANT REPORTS ON PROGRAM IMPLEMENTATION'

Since evaluation funding for Project Assist this year was insuffi-
cient to conduct the type of comprehensive input and process evaluation
customarily done by ORE, a decision was made to contract with outt.:.de
consultants to conduct process and management audits of the project.

Rationale: The rationale for this decision was two-fold. On the one
band, it was felt that the information which could be gathered
at the given level of funding would necessarily be incomplete and
the district's Office of Research and\Evaluation would begin to lose
credibility if it seemingly gave endorsement to such limited methods
by conducting the evaluation itself. A aecond reason for hiring out-
siders was that because of the need to sample and to draw inferences
based on a small a ,unt of information, interview data is highly

subject to bias. S/ district personnel like Evaluators frbs the
Office of Research apt. evaluation may have developed biases concerning
district programs and issues, it was felt that a fresh perspective would
bn au asset in the preparation of these reports.

Med, '"4 The Office of Research and Evaluation contracted with two
cow,. its to audit the implementation and the management of Project

Ass::...c. The first consultant was responsible for investiOating,
implementation of theTtojectre instructional components, Project Read
and Project Math, as well as conducting a management audit. The second

consultant was asked co report on implementation of the human relations
components, Trilogy and Project Outreach. ,Dr. C. ItaVor Lys, a Senior
Evaluator from the Dallas Independent School Dist:act was hired to do
the instructional and management audits. Mrs. Mary Minter, a doctoral
student itPeducational psychology at the Uuiverelity of Texas who has
had experience working with federal and-ae*ool pt:ograms was hired to
do the human relations audits. --

4

Each consultant made two audits, one in January and one in late April/

early May. Each audit included approximately three days devoted to
visiting project schools and interviewing project personnel from dif-
ferent levels. lbaq records proViding information on components were
also examined.

The reports enclosed in this section contain the consultants' findingc.
In all, there are four repqrts, one submitted to she Office of Research
and Evaluation by each consultant following each audit.

The consultants' first reports hive been released previously to District
personnel directly involved with Project Assist.
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Limitations of the Method Used: The major limitation to the method
used in gathering process data for Project Assist this year is that
the amount of data collected is necessarily so small. It is entirely
possible that important information, available at different times from
those chosen for the audits or from people not interviewed, was missed:

A second problem has to do with the nature of the information collected.
Although some program records were examined by the auditor for the human
relations components, most of the information used came from interviews.
While this method allows for fairly quick and thorough collection of a
wide variety of information, it is limited by the fact that it is based
on people's perceptions'of events. More faith could have been placed
in the information reported if time (and money) had been available for
systematic observations of program activities.

A third limitation \ f the auditing method as employed this year for

Project Assist, was he lateness of the first audit and hence the

receipt of the first consultant reports. The Project Coordinator

voiced the opinion that the information reported would have been more

useful to her had the first audit been conducted in late October. The

final audit, which occurred in late April/early May was, in her opinion,

better timed. Perhaps a more adequate design would have included three

audits: one in late October, one in late January, and one in late April.

A final limitation of this method is related to one of the advantages

mentioned earlier: the fact that the consultants reporting on Project
Assist were outsiders to the Austin Independent School District.
While they were undoubtedly less biased than district personnel, there

was also the feeling among some of the people associated with Project

Assist that the consultants may have lacked an in-depth understanding of

the context in which Project Assist operated this year. Following

in-house release of the first management and instructional process,
audit report, this belief prompted the Project Assist Coordinitor to
distribute a memo to those reading the report. In the memo, she
detailed events surrounding the project and made recommendations for

the remainder of the year. That memo is enclosed in this section of
the report, along with a brief memo responding to it addressed to the

Superintendent from the Coordinator of the Office of Research and

Evaluation.

The reports and m110: follow.
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Introduction

This report presents the findings of a process evaluation of the

reading and mathematics components of Project Assist, an ESAA Pilot Project

funded in the Austin Independent School District (AISD), Austin, Texas,

during 1975-76, Also included is information related to a "management

addle' of the Project. The findings which are presented reflect the avnlu-

.ators' assessments as made in the last weak of January, 1976. The personnel

who conducted the process evaluation ind management audit were agents external

to the AISD whose services were contracted in accordance with the pioposal

for the Project.

Descriptive of Pro act Assist. Prior to mi three-day visit to the AISD

the only information which the evaluators, received concerning Project Assist

was a copy of the Project proposal and an abstract of the Project' titled

"Program Summary of ESAA Project Assist." All other knowladge of tha

Project was gained by the evaluators during their visit to the AISD.

Project Assist was described as an ESAA funded propamwhiCh was in

its third year of operation in the AISD. The elementary schools partici-

pating in the Project during 1975-76 had not been involved in the Project

in the past. Timmy were Sims, Oak'Springs, and Rosewood. Those junior high

schools served by the Project were Martin, which had been involved the

previous two years, and Allan, whose past involvement was as aoomparison

site for Martin.

The Project was designed to provide to participating schools the

services of 32 instructional aides, innovative curricula in reading (also

in mathematics at Maftin), materials and equipment to apipport the curricula,
0

a school-community social work component called Outreach, and an innovative
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irterracial Component called Trilogy. Aides were to meet specific qualifi-

cation requirements for employment, were to receive preservice and inservice

training for the reading or mathematics curriculums to be employed by Project

schools, were to participate in inservice training with teachers, and were

to have duties and, responsibilities limited to reading instruction (or, at

Martin, mathematics instruction). The reading curriculum for the elementary

schools was to be comprised of the following components: leading is Fun-

damental, oral language development, language experience, and programmed

instruction. To be instituted in the junior high schools were reading labs

utilizing programmed reading instruction, comprehension components, teaching

machines, oral language, and language experience activities with language

and phonics programs. The mathematics lab at Martin was to consist of the

following components: readiness in mathematics,computational skills,

probles solving/logic, modern mathematics, and Math in-Life. Brief descrip-

tions of the various reading and mathematics components appeared in the

proposal. Clearly communicated was the notion that the inatructicnil aides

and new materials were to support the reading and mathematics curricula.

Focus of the Evaluation. The focus of the evaluation was fet forth

by the Office of Research and Evaluation of the AISD in written communication

to-the evaluators prior to their visit to the District.

The following questions were addressed in the process evaluation:

1. Are tie 'aides being emplored instructionally as specified in the
proposal?

2. Are the components of the reading and mathematics curricula which
were specified in the proposal being implemented?

3. Have aides and t ;hers received, and ,are they continuing to
receive, adequate training and support from Project staff to
allow effective implementation of the Project?

-q
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4. Are the materials to be provided with Poject,Assis; funds avail-
able and being used?

F011owing are the questions which were addressed in the management

audit:

1. Is the :staffing allocation for management Of the Project adequate?

2: Are the management staff mlers following their job descriptions?

3. Is management of the Project operated in a systematic fashion?

4. How effectively was the ordering of materials handled?

5. Are Project supervisory staff cognisant of how the Project is
operating?

6. How effectively is Project management interfacing with school
personnel?.

Limitations of the Evaluation. Prior to their visit to the-District

the evaluators not only were naive concerning Project Assist, but-also had

no prior knowledge regarding the organization and tpeiation of the AISD.

This naivety presented both assets and liabilities. On the one hand, the

op,evaluation could proceed with complete objectivity. On the. hand,

the evaluators here not aware of the roles of decision makers and hence

may have overlooked eliciting information from certain key individuals.

However, with the focus provided by the AISD Office of Research and Evalu-

ation and the practical experiences of both evaluators in school environ-

ments there appeared to be no cr,ical limitations which were introduced.

Acting as a major limitation, however, was the restricted time span

allotted for collecting necessary information. Three days were allowed

for reviewing project materials and for interviewing (a) aides, teachers,

and principals, (b) project staff, and (c) certain central administrators.

Evaluation activities were organized to make optimum use of the available
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time,-but of necessity the evaluation questions could not be investigated

to the depth which would have been possible ha more time been allowed.

With the time limitation, no observations of instructional activities

were possible; in fact, there was not sufficient time to even establish

the climate which is prerequisite to th** technique of data collection.

Thus, the information concerning the Project was collected by only one means:

conducting personal interviews. A more extensive evaluation would have

'allowed for the collection of complementary data from various sources (e.g.,

classroom observations, questionnaires, and interviews). As described below,

the evaluators did protect against credulity and allow for validity checks

in the data by having the different target groups respond to similar inter-.

view questions. Neveitheless, reliance on one method of data collection

and die restricted time factor were critical limitations to the investigation':

Method

Target Groups. Instructional aides, classroom teachers with whom aides

worked, the Project manager, the supervisor of the Project manager, and the

AISD head administrator of the development division were, the groups or

Individuals with whom the evaluators planned to conduct interviews. Fourteen

of the 32 aides and 15 of the teachers with whom they worked were inturvieved.

Following is the distribution by schocl:

School
No. of

Teachers Interviewed
No. of

Aides Interviewed

Siam 4 3
Oak Springs 3 4
Martin (Math). 3 2
Martin (Reading) 2 2

Allan 3 3

15 14
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The four principals whose ethi)ols were involved in the Project, the

Project manager, the supervisor of the Project manager, and the adminis-

trator of the development division also met with the evaluators and reacted

to interview questions. Not interviewed was the Staff Development Coordinator

of the Project, who had only very recently become * member of the Project

staff.

Instrumentation. Open-question interview schedules specific to each

target group were designed by the evaluators. Parallel questions appropriate

for the various groups were included in the different schedules. Thus, for

example, principals and teachers were asked to report about the specific

responsibilities and duties performed by the aides; and aides were asked to

make a self-report.' Collecting similar information from different groups

allowed cross-validation, a necessary procedure to *nature integrity of she

data. kecessarx, but slight modifications were made in the interview

schedules_as they were applied in the collection of data. Copies of the

interview schedules are contained in the Appendix.

Procedure. Data were collected from January 27, 1976, through

January 29, 1976. During that period each Project school, eicept Rosewood,

was visited twice: once to conduct an interview with the principal and

again,om a subsequent occasion to hold interviews with aides and teachers.

No teachers or aides were interviewed at Rosewood. ' The Project manager,

the supervisor of the Project manager and the head administrator of the

development division met with the evaluators according to a predetermined

scheilile which afforded mutual convenience.

Since it was not possible to interview all the teachers and aides who

were involvedin the Project, a specific selection technique was adopted.

Aides were arbitrarily selected, with a deliberate attempt to represent a
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variety of grade levels. Among teachers, grade-level or departmental heads,

were sought for interviews. With one exception, teachers were interviewed

only when an instructional aide was able to assume temporary control of

,the class or during lunch or planning periods. Similarly, aides were inter-

viewed only during periods of noninstrucrion or whin the teacher assumed

total control of the class.

When conducting interviews with principals; teachers, and Aides, the

evaluators explained their roles as agents external to the AISD. The

purpose of the evaluation was briefly described as an effort to determine

whether or not Project Assisi had, at an instructional level, been imple-

mented as planned. Furthermore, those interviewed were told that a major

cbjeciive of the. investigation was"to identify any conditions or problems

which inhibited the Project from functioning optimally, so that appropriate,

corrective action could then be taken by the Project Assist staff or other

administrative perionnel in the District.

Results

Process Evaluation.

1. Are the aides being employed instructionally as specified in

the proposal?

The 1975-76 proposal for Project Assist stated that in elementary

school/`_ ak]. aides will work exclusively as classroom instructional aides

on the reading task" and that they would "work with the teachers on one

grade level." The proposal further stated that "aides at the junior high

level will work with classroom teachers (in either reading or math)."
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Aides were allocated within each school as follows:

School No. Aides

Siam 7

Oak Springs 4

Rosewood 3

Martin 9

Allan 9

Allocation Procedure

1 aide assigned to-each grade level;
1 "floater"

1 aide each, assigned to grades 1, 2,

and 3; 1 aide in the reading lab
.(Hoffman, Title I)

1 aide each assigned to grades 4 and 5;
1 "floater" .

1 aide serving two 6th-grade teachers in
"self-contained"-situations; 2 aides and
2 teachers in 6th-grade reading lab; 2
aides and 2 teachers,in 7th- and 8th-grade
reading lab; 2 aides, 1 with each 6th -
grade math teacher; 2 aides with three
7th and 8th-grade math teachers

3 aides with four 6th-grade language
art teachers; 1 aide with each of
thre 7th-grade English teachers; 3 aides
with ix 8th-grade teachers

Aides typically Qlorrted that they assisted students on a, one - to-one

basis or else worked with small groups of children carrying out learning

activities prescribed by the teacher. Generally, they worked with the

"slower" learners, those whaLthe teacher felt could benefit from more

individual attention or supplemental instruction. The autonomy of the aide

in assuming instructional tasks varied, seemingly based'on the teacher's

perception of the aide's ability. In some instances, as for example in the

sixth-grade lab at Martin, aides apparently assumed a very independent role

in instructing children. All aides looked to the teacher for supervision

and were generally pleased with the guidance they received.

AlthoUgh aides reported that their primary responsibilities were

instructional, in most instances they also related that they were regularly

54



8

expected to perform prescribed noninstructional duties (e.g., supervise

students in the cafeteria during lunch or during the breakfast program,

assist in the school library, and duplicate and prepare materials for

instructional use). Corroborative data were provided by Classroom teachers.

Many extra-instructional duties were assigned directly by the principal.

Much of the noninstructional support to teachers (preparing material,, etc.)_

was accomplished after the children had been dismissed from school for the

day.

In self-contained classrooms most aides and teachers candidly reported

that instructional assistance was provided in areas other than reading,

That instructimwas often dscribed by teachers as "reading related," such

as might be the case-when social studies materials were covered. Aides

also reported rather frequent involvement in mathematics instruction. The

general sentiment seemed to be that, although aides were to be employed in

a prescribed fashion, scheduling constraints and the need for noninstruc-

tional adult supervision made it necessary from a practical point of view

to have aides a-huma a limited number of other duties.

2. Are the'conents of the readin and mathematics curricula
which were s ecified in the ro osal bein: i lemented?

Information obtained from elementary teachers priovided no evidence

of any systematic efforts to integrate the curriculum components specified
r-

by Project Assist. Teachers viewed the Project as being aimed at supplying

aides and materials; and, except for the necessary ajustments made to

accomodate the infusion of those components, no major, changes had been made

in the reading curriculum.

Two reading labs were functioning at Martin Junior High. One, serving
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:wetly seventh graders and some eighth graders, was based upon Educational

Development Laboratory (EDL) materials and equipment. The other, a sixth-

grade lab, used Hoffman and Behavioral Research Laboratory (BRL) materials

and equipment. Information provided by teachers and aides suggested that

the EDL lab was functioning more smoothly.than the Hoffman/BBL lab. During

..the visit to the Hoffman/BRL"lab there appeared to be some problems in the

_gree of classroom management, and the teachers reported that operation of

the lab was hindered by equipment breakage. r An extended intervita with the

three teachers in the "mathematics lab" and a visit to the instructional

area r1evealed that a true lab approach was not being used. The "lab" and

an adjoining room accdmodated three classes (two seventh-grade classes and
../.1

one eighth-grade class), and the teachers essentially used the space as

separate classrooms. The Eeachers, all of whom were in their first year

at the school, were aware of the plan to start a lab but felt they lacked

the space, materials, and support to establish one. Soiis materials were

available, and two aides were providing instructional assistance; but

otherwise; the proposed aims of the Project were not being implemented.

At Allan teachers appeared to be less knowledgable about the curriculum

'components of the Project. Labs were not operational and teacher... either

worked with one aide or shared the services of an aide on a predetermined

schedule.

3. Have aides and teachers received, and are they continuin to
receive, adequate trainer and support from Project staff to
;flow effective implementation of the Pro ectl---

Aides reported that they had participated in preservice training con-

ducted by the Project Coordinator in either late September or early October

immediately before they began work in the schools. Those who had workedrin
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Project Assist in the\ post were, as reported by the Project Coordinator,

placed in thi schools After a brief orientation. Interview data from

aides who were replacements for aides who had quit indicated that they

had been placed with little or no training. Those aides who participated

in the preservice training expressed the opinion that, although they

deemed the training worthwhile, it was not specific to the duties they

were expected to perform. For example, there appeared to be no differ-

satiation in training according to grade level nor specific reading curricula

which were used among the schools. "On-thetjob training" by teachers with

whom the aides worked was reported as providing the greatest benefit in,

those areas.

No teacher reported having participated in joint training activities

with aides during the present Project period. Also, apparently little dr

no inservice training was held for either teachers or aides. Aides reported

turning to teachers for guidance and supervision. Overall, they expressed

satisfaction with their working relationship with teachers. (Two of the

aides, however, expressed dissatisfaction relating to interpersonal rela-

tionships with teachers.) Teachers in general reciprocated this feeling,

expressing satisfaction with the work performed by aides; however, in cases

where teachers had direct contact with more than one aide, variance in

abilities was frequently emphasized. Teachers also reported that there had

been no systematic monitoring of their classrooms by Project staff to assess

whether or not aides were being employed effectively.

The interview with the Project Coordinator revealed the primary reason

for the limited amount of staff development: the Staff Development Coor-

dinator had not been hired until January. That position had become vacant



when the present Project Coordinator, who had been Staff Development Coor-

dinator in 1974-75, became Acting Project Coordinator and finally assumed

full responsibility as' Project Coordinator.

4. Are the materials to be provided with Project Assist funds avail-
.

able and being used?
ff

A copy of the Project budget provided by the Project Coordinator

revealed that approximately $92,500 had been allowed for the purchase of

consumable and nonconsumable materials and somewhat less than $6,000 for

equipment. Materials were apparently selected by teachers with the assis-

tance of instructional coordinators shortly after school had started,

although plans called for earlier selection of materials. Principals,

teachers, and aides ackaowledged that materials had been ordered late and

many had not yet arrived schools. Principals in particular expressed

concern that materials were arriving late. Theie was. also concern regarding

the equipment which was to be forwarded from those schools which had pre-

viously been involved in the Project. The transfer had not been made,VI
40 although it would seem reasonable to expect that it should have been made

shortly aftMr the beginning of schOol.

Teachers in general'reported satisfaction with those materials which

arrived, although one teacher reported that materials were consistently

arriving in the wrong quantity. They also reported tgat the materials were

being put, to use instructionally. Again, however, there was no apparent

monitoring from the Project staff to ensure that materials were used as

intended.

1. Is the staffin allocation for the tuna ement of the Pro ect ade uate?
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The proposed management staffing allocation appeared to be appropriate.

A program director and a staff development person for five school sites and

32 instructional aides seemed conceptually reasonable. The fact that one

person was unable to accomplish the duties of botl positions from early in

September through the middle of January clearly demOnstrated that one

individual at the management level is insufficient. With the acquisition of

the Staff Development Coordinator, it will becomd feasible to ascertain

whether the Project-can be effectively managed-by two individuals.

2. Are the management staff members following their job descriptions?

In an attempt to identify the extent to which,-,e management staff

members followed their job descriptions, two obstat.et were encountered.

The first involved the resignation of the Pr,%ect Coordinator in early

September. That vacancy was filled by the Staff Development Coordinator,

thus, leaving vacant the'staff development position until the middle of

January, although the Project Coordinator attempted to fulfill both roles

It appeared to the evaluators that the period of time for which the

vacancy existed was unreasonably long. The -econd obstaclt involved a lack

of specific job functions. The dual role assumed by the Project Coordinator-

dictated that only those activities needing attention received attention.

Those activities largely involved preservice training for aides, acquisi-

tion ^f materials and supplies, and preparation of the 1976-77 proposal.

3. Is management of the Project o erated in a s stematic fashion?

Management of the Project appeared to lack long-range goals. The

extenuating circumstances arising from the staff development vacancy kept.

the Project Coordinator's focus on immeuiate needs: visits to Project

schools appeared to be based on need or request; interaction with other
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departments was dictated by the immediate need for materials, equipment,

and so on; and staff development was limited to preservice training for

aides as compared to look -term and continuous inservice training for both

aides and teachers.

4. How effectively was the ordering of materials handled?

The ordering and acquisitiOaNnf materials presented certain diffi-

culties. There appeared to be limited interaction with the division of

instruction in the past operation of the Project. Therefore, even though

materials had been considered in the spring of 1975, changes were made

(based on input from instructional consultants) so the thryst of Project

Assist would coincide with the District's adopted curriculum. As a result,

orders for materials were placed late, and the materials were not availaBle

at the intended time.

5. Are Project supervisory staff cognizant of how the Project is
operating?

The Project Coordinator was aw,,-t that many of the components of

Project Assist had not been initiated and would likely receive little

attention during the remainder of the year:N.There also appeared to be an

awareness of the activities in which the aides were involved (some df

which were marginal according to their job description).

6. How effectively is Project management interfacing with school
personnel?

Building principals thought the Project Coordinator was providing

adequate contact with them. However, it was apparent that the interaction

of the Project Coordinator with the principals was largely service oriented

and did not always ensure the successful'fulfillment of Project goals.

Furthermore, the evaluators could find Lo evidence of any systematic attempt
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to monitor the Project at the classroom level (i.e., regular visits to

classrooms were not made to facilitate implementation of all components

of the Project).

Conclusions

The Office of Research and Evaluation of the'AISD must take into

account the ftn4ngs of this process evaluation when conducting the end-

of-year product evaluation. Except for operatioi of the reading labs at

Martin, the educational treatment outlined by Project Assist did not

exist. Aides had been employed and were working *n support instruction,

but they had not received at the Project level the training specified in

the proposal to uniquely prepare them in either the reading or mathematics

program specified by the'Project. Since instructional' materials were

ordered late and many had 4ot yet arrived at the schools, they could not be

considered as an intervention for the entire Project period. The reading

curriculum components had not been implemented at the elementary schools,

the mathematics lab was not in operation at Martin, and at Allan theA.._

were no reading labs. Thus, it would seem that no decision can be made

for the current Project period regarding the effects of specially trained

instructional sides supporting the reading and mathematien curricula

specified in the Project proposal (except, of course, for the reading

labs at Martin).. The hypothesis of significant program effects (as

specified in the proposal) can be tested for the Martin reading labs, but

care should be taken to identify the target populations served by those

labs. Otherwise, "program effect" must be limited by an operational

definition as greater sur_rt of the existing curriculum by aides and

materials.
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One situation discovered by the evaluators may require some considera-

tion by AISD administrators. Conceptually, developmental projects are

unique in that they apeal for funds on the basis of providing something

previously unavailable to a specific group of children. Project Assist

was intended to be unique in that it employed instructional aides who were

to receive preservice and inservice training specific to the tasks they

would be given in the classroom. To date this hAd not taken place during

the 1975-76 school year; hence, it was impossible to distinguish between

instructional aides on the basis of funding source (e.g., Title I, Project

Assist). This might create difficulties when one considers justification

to funding sources. An example that was most obvious occurred at Oak

Springs, where a Title I lab had been established prior to 1975-76. To

operate, this lab required the assistance of an instructional aide.

Instead of placing the Title I aide in this lab, a Project Assist aide

was functioning there while the Title I aide worked with kindergarten

children. This obvious mixing of funds and lack of rational for placement

of instructional aides by program can only create problems.

The evaluators were quickly made aware of sentiments regarding what

might occur in the Project schools in the coming year. School personnel

at all levels (aides, teachers, and principals) had been informed that the

Project was coming to an end. Significant redirection of the AISD Pilot

Project under ESAA is being proposed for 1976-77, according to the Project

Coordinator. In particular, aides were uncertain as to their futures, and

teachers were concerned that the present level of instructional assistance

might be drastically reduced. Inasmuch as the sentiments expre-sed to

evaluators may also have an effect on work morale, steps should be taken
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by the Project manager and upper-level administrarors to subdue those

concerns. Certainly aides cannot be guaranteed a position for next year,

but steps can be taken to ensure their application (or preference) for

future positions. Communication of that endeavor may do much to alleviate

ismomthe present concern. It should be remembered that in the 1975-76 proposal

the replicibility of the Project called for re-employment of the aides in

the Title I reading program when the Project ended.

More apparent than concern regarding future employment of aides was

the "winding-down" feeling which was expressed by all personnel who were

interviewed. The Project Coordinator and Staff Development Coordinator

may find it advantageous to concentrate on planning, organizing, and

supporting (through staff development and monitoring of classrooms) the

reading and mathematics curricula in such a way that teachers can follow

the tenets of Project Assist in the coming year. A full complement of

instructional materials should be available for 1976-77 and, if the support

of the instructional coordinators of the District is elicited, implementation

of the components could be supervised. In this way the target schools can

realize the intended benefits of the Project.
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Instructional Aides

BACKGROUND.

1. What is your educational background?

2. What is your past work experience?

3. What is the length of your experience as an aide?

4. When did you begin in the school for this year?
Have you worked continuously at this school since being placed?
If not; describe.

5. How were you selected for your present position (i.e:, what were
the qualifications)?

WORK RESPONSIBILITIES

6. What are your Specific responsibilities and duties?

7. DG you work only in one classroom? If assignment is split, how
many classrooms and how is the time allocated?

(Labs) Do you spend full time in the lab? If not, where?

8. What percentage of your time is spent in instructional contact
with students?

What percent in clerical work (e.g., grading and filing papers,
preparing materials)?

Other? Describe.

9. During instructional contact, how many students do you work with at
a time?
Row are the students selected?

10. Do any of your duties require you to leave the school during nOrMal
working hours? If so, - describe.

11. What are your normal working hours? Does this differ from the school
faculty?

12. Who supervises your work?

13. Who. do you aek for help when you need assistance?

14. What Ileppens when a teacher with whom you work is absent? When
another aide is absent?

15. Do you intend to continue to work as an aide? In your present
position? Rest of this year? Next year?

PROJECT ASSIST

16. When did the Project begin operating in this school?
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17. Is there an adequate supply of materials? Equipment? If apt, what
is needed?

18. Do you think Project Assist is effective in teaching reading/math
Skills?

19. Are you satisfied in your working relationship with the teachers?

TRAIN/BC

20. What kind of training have you had in the Project? By wham?

21. Haw many hours of trainig would you estimate you have received?

22. Have you participated in any training with teachers?

23._ Do.you think the training has helped you to do a better job?
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Teacher

BACKGROUND

1. How much experience (no. of years) do you have in teaching?

2. Haw long have you worked in your present position?
Have you worked continuously at this school in your present assign-
ment since the beginning of the year? If not, describe.

READING, ELEMENTARY

3. How do you organize your class for reading instruction (e.g., grouping)?

4. How much time do you devote to reading instruction each day?
Is this the same for all students?

5. What materials-and equipment have been provided by Project Assist?
Stored in the classroom?
Kept outside the classroom? Wham?

6. When were the materials and equipment made available?

7. What materials and equipment do you use Frequency?

8%. What training have yoli received for Project Assist? When? By whom?
Do you feel that the training has improved your ability to teach

reading?

9. What contact have you had with the manager of Project Assist'
With other facilitator(s)?

10. Have District personnel other than Project staff visited your classroom
to obtain information about Project Assist?

11. What conditions or problems exist which prevent Project Assist from
functioning optimally?

What can be done to overcome these weaknesses?

12. (Reading Components) Are the children in your class exposed to RIF?
How is the RIF program operated (e.g., classroom, library)?
How many books have been awarded?
Are a.sufficient.nuMber of books available?
Have all children received books?

13. (Reading Components) What instructional activities are used for
oral language development? Materials and equipment for support?

14. (Reading Components) What instructional activities are used in

language experience? Materials and equipmentfor support?

15. (Reading Components) Is programmed instruction being used?
What are the curriculum materials/equipment?
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HEADING/i1ATH LAB A

16. Description of the lab: space allocation, materials, equipment,
staffing, location, number of students.

17. Describe how the lab operates.

18t Barg many children are served by the lab?

19. How long are the children in the lab each day?

20. How are students selected to participate in the lab?

21. How is placement determined?

Were placement tests availableat the beginning of the year?

22. When did the lab begin operation (this year)?

23. Is the lab supplementary to classroom instruction?
How is instruction in the lab coordinated with instruction in the

classroom?

24; What types of records concerning_ progress are kept?

25. How is student mastery assessed?

26. How are the children handled logistically? I

27. Were the necessary materials and equipment availablehl__a__e At the Uoginwine
of the year so the lab could begin operation?

28. What are the present shortages in material and equipment?

29. (Reading) Are all components of the curriculum present?
Programmed instruction, comprehension, teaching machines, oral
language, linguage experience, phonics.

30. (Math) Are all components of the curriculum present?
Computation, problem-solving logic, modern math, Math in Life.

-31. What problem! are there in the operation of the lab? Solutions?

INSTRUCTIONAL AIDES

32. Does a Project Assist aide work in the classroom/lab?

33. How long have you had the services of the aide?

34. Does the aide have work outside your classroom?
If so, what? For whom?

35. How is the time of the aide distributed (% instructional, % othe-)?

36. What special training has the aide received?'

37: Have you participated in any joint training with the aide? When?
By whom?
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38. In what ways do you take advantage of the aide's training?

39. Do you feel that the training has increased the aide's performance?

,40. How would you rate the aide in terms of ability? Attitude ?, Dependability?

41. What happens if the aide is absent?
If you are absent?

42. Have you or do you work with aides other than the Project Assist aides?
How does the Project Assist aide compare?



Principal'

1. School description: grade span, enrollment, racial distribution,
no. of teachers and'aideC SEL of-ComiannityleLigible for TitleI,
free lunch), other remedial programs

2.10, How long haVe.you been in your'position at this school?

3. how was this school chosen for participation in Project Assist?

4. Were materials, equipment, and personnel assembld in time to start the
Project in the fall?

When did each component become fully' operational?

5. What are the responsibilitiis and duties, of the Project Assist "aides?

Other aides? Assignment to teachers/grade levels?

6. What ha!' been done to inform community'membersabout the Project?
Reaction?

7. What is the apparent acceptance of, the Projlict on the part of teachers,?
a

Aides? Students?

8. Staff turnover (teachers, aide,)

9.. Who is.responsible for the supervision of the aides?

1^. Who provides ronhpieil assistance to the aides?

11. HO were the aides selected? By whom?

12. What is done when teachers or aides are absent?

13. What triining' have the aides received?
Ha& it appreciably improved their job performance ?'

14. How would you rate the aides in terms of'ability? Attitude? Dependability

15. What is the frequency of contact with the Project manager? Project

.ficilitatdr(s)?

16. Do you feel that you-are adequately informed regarding the'operation
of the Project? If not what information is needed? From whom? .

17. Is tha'Project managed to avoid major crisis? ,

18. Are yod satisfied with your working relationship with the manager of,

the Project? Facilltator(s)? If mot, in what ways?

19. What are the strengths of the Project?
What are its weaknesses? How can they be overcome?
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20. Do you feel the Project is effeCtive in improving reading/math skills
beyond what might be expected under "traditional" instruction? If

r. not, why does the Project fall short?
/

21. What conditions pres ently exist or have existed which prevent the

Project from functioning optimally? How can these be overcome?
..,

4%)

1

a
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Project Manager /Facilitator(s)
.

1. What i your role i: the Project?

--....- -

2. How long have you served in your present position?

-3. Describe organization of Project staff? Job responsibilities?

4
4. Work-related background?

t-

5. How were the particular schools in the project selected?

6. WhatIVere your responsibilities in the startrup of the Project?

When were the materiils for start-up ordered? Received? Distributed?

8. -What shortages presently exist in the supply of materials or equipment?
What is the.impaot on the operation of the Project?

9. Briefly describethe.ibplementation of the.;,Project to date?

10. What staff development has occurred to date? What is projected?

.11. What procedures or system do you use to monitor the function of the Project

12. How often are site visits made? Who is contacted on a site visit?
Are visits made to classrooms to observe instruction? .How often? How
long are the visits?

13., What is your role in the supervision of aides? If directly responsible,
how is this carried out? If not, how -are checks, made on the function
of aides?

14. What are the job responsibilities of the aides? Witat specific duties
are they expected to perform?

15. How were the curriculum materials selected/developed? By whom?

16. Who ensures that the materials and equipment are being properly used?
How?

411ing administrators? Teachers? Aides? If not, what problems.

17. Are satisfied with the working relationship which you have with

exist and how can they be overcome?

18. What is the level of acceptance of the project by building administrators?
.Teachers? Aides?

19. What role dial you play in assembling the proposal for the Project?

20. What role,do you play in selecting Project staff?

21. What' has been the turnover in staff, particularly as related to instructio
aides?
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22. Has staffing been adequate tr allow impiementation of the Project as

planned?

23. How were the instructional aides selected? What were their qualifications

Do the qualifications differ from other aides?

What is the pay schedule for the aides? How does this compare to other

aide.sin the District?

24. Are there plans for the Project to continue next year? Will your role

remain the same?

25. Have you received adequate support for operating the Project from

other district departments (personnel, purchasing, payroll)?

26. What has been done to inform community members about the Project? What

is planned?

27. Is the budget adequate for operation of the Project? Will all funds

be encumbered?

28; What contact have you had with USOE officials?

What assistance has VSOE provided?

29. What conditions exist which prevent the Project from
1

functioaing

optimally? Solutions?
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Central Administrators

1. What information do you. receive on the operation of the Project
(e.g., reports, meetings)?

2. How were the particular schools in the Project selected?

3. Were you involved in the development of the proposal? If so, how?

4. Has the Project received adequate support from other District offices
(p2rsounel, purchasing, payroll)? If not, what are the problems?

5. Has adequa*t assistance been )ruvided by USOE officers? How is the
information obtained? Timely? Useful?

6. Whet problems existed in the start-up of the Project?

7. Do any problems presently exist in the operation of the Project?
How can they be overcome?

8. Ia the Project fully operational? If not, why?

9. What is the level of acceptance of the Project by principals? Teachers?
Aides? Community?

10. Is the Project supported by adequate staff development?

11. Are there_ plans for the Project to continue next year? Will your role
remain the same?
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Introduction

Presented in this report are end-of-year findings of a process

evaluation and management audit Project Assist, an ESAA pilot project

funded during 1975-76 in the Austin Independent School District (AISD),

Austin, Texas. The report is made pursuant to a contractual agr'ement

between the evaluator and the AISD and is a follow-up to an allica

r_port1 submitted to the District's Office of Research and ivahotion

regarding a similar assessment made during the last week of January, 1976.

Findings of the Januari_Evaluation. Generally speaking, the aim of

the January evaluation was to determine whether or not Project Assist

had been implemented and was oper,aing according to the plan stipulated

in thc, proposal. Where a difference was found to exist between the pro-

ject as designed and the project as it actually operated, information was

sought which would account for the di°crepancy. Focus of the evaluation

was limited to four areas: (a) to determine whether or not the aides were

functioning in an instructional capacity, (b) to determine the extent to

which the reading and muthamatics curricula were being implemented, (c) to

assess the extent to which the Project was being supported by staff develop-

ment for aides and teachers, and ,;c1) to determine the disposition of the

instructional matertals which were to be provided with Project ft-As.

management audit was principally addressed to the following: (a) to deter-

mine if the staffing allocation for management of the Project was adequate,

(b) to determine whether or not management of the Project was carried out

in a systematic fashion, and (c) to assess the function of Project managers

in monitoring the operation of the Project at the instructional level

1Lym, C. L. aad Krueck, T. G. Process Evaluation and Management Audit

of ESAA,,Project Assist in the Austin Independent School District: January,

1976, Findings.
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(i.e., the means used to facilitate infusion of the curriculum components

and support materials and to enstre that aides functioned according to

their job descriptions). A -lajot limitation of both the evaluation and

the audAt was the restricted time span during which information, was

(94

collected. Three days (January 27-29, 1976) were allowed for nevi ing

Project materials and for interviewing a sample of aides, a sample of

teachers, principals, the Project Coordinator, and certain central adminis-

trators. The number of teachers and aides who were interviewed were 15 and

14 respectively.

The principal findings of the evaluation were as follows:

1. Aides reported that their primary responsibilities were instruc-
tional, but in many instances they also relaLed,that they were
expected to perform prescribed noninstructional duties (e.g.,
supervise students in the lunchroom, serve as monitors in the
schocl library, and duplicate and prepare materi.ds for instruc-
tional use at times when they could have been in the classroom).
Although the majority ofjnstructional support by aides in
self- contained classrooms appeared to be in the area of reading,
teachers and aides frequently reported that assistance was
provided in other subject areas. At Allan Junior High, aides
worked with language arts or English teachers; at Martin Junior
High, all aides, except one worked In a reading lab setting or
with specialized mathematics teachers. The aide who was an
exception' worked full time in a self-contained sixel-grade
classroom where two teachers were teaming.

2. There was no evl'-nce in the elementary schools of any systematic
effort to implement the curriculum components specified in the
Project proposal. Teachers viewed the Project as being aimed
at supplying aides and materials; and, except for the necessary
adjustments made to accommodate infusion of those components,
no major changes had been made in .the reading curriculum. Two
reading labs operated at Martin Junior High, one serving sixth
graders and the other serving mostly seventh graders and some
eighth graders. The mathematics lab(s) had not been organized.
Also, no reading lab was onerational at Allan Junior High.

3. The Staff Development Coordinator position had been vacant
until shortly before the evaluation was made. Most aides had
participated in a preservice training session which was con-

ducted by the Project Coordinator. No preservice training
was held for teachers, and no in:iervice training sessions had
been held for eit'ler aides or teachers.
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4. Materials were selected shortly after school had started,
although plans called for that task to be completed ouch
earlier. Principals, teachers, and aides acknowled&ed that
materials had been ordered late and many had not yet arrived
at the schools.

General conclusions from the assessment of the management of the Proje:',

were as folkows:

1. No judgement could be made concerning the,adequacy of the
staffing allocation for management of the Project since the
staff development position had been vacant for an extended

period. The personnel allocation seemed conceptually reason-
able, and the fact that the Project Coordinator was unable to
effectively accomplish the duties of both program director
and staff development specialist clearly demonstrated that one
individ6a1 at the management level was insufficient.

2. Management of the Project appeared to lack long-range goals..
The Project Coordinator was aware that many of the components
of the Project had not been initiated, and she ,!xpre,wed the
belief that they would likely receive little' attention during

the remainder_of the year. Late start-up and the vacancy in
the position of Staff-Development Coordinator were cited as
causal factors.

3. There was no evidence of any systematic attempt to monitor .

the'operation of the Project at the classroom level (i.e.,
regular visits did not appear to be made to classrooms to
facilitate implementation of the curriculum components, to
ensure the proper use of instructional materials, or t) make
certain that aides functioned within theLr job descriptions).

TheMay_..19.raluation. The end-of-year evaluation was conducted

to determine what changes had occurred in the management and operation of

the Project since mid-year. Specifically, the process evaluation was

addressed to the following questions:

1. Had then, been any changes since mid-year in the work responsi-

bilities Qf the aides (i.e., did they function any differently
than they had at mid-year)?

2, What progress had been made since mid-year in the infusion of

the reading and mathematics programs which had been specified
to be implemented In the Project proposal?

3. Had there been provision since mid-year for training of aides

and teachers to facilitate implementation of the instructional

components of the Project?
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4. What had been the disposition of the-materials which were to
be made available through Project funds?

The following questions were examined in the management audit:

1. Had the staffing allocation for management of the Project
been adequate?

2. Had the duties performed by management staff members been
consistent with those duties which they would reasonably
be expected to perform in their job roles?

3. Had management of the Project been operated in a systematic
fashion?

4. How effectively hal the management staff members monitored
the operation of the ,Project at the classrooth level in order
to ensure its successful implementation?

The May evaluation,suffered :he same limitations'as did the evale-

ation which had been conducted in January. Most significant was the

restricted time span allowed for the collection of information. During a

period of two-and-a-half days, visits were made to each of the Project

schools for the purpose, of conducting interviews with aides, teachers, and7
principals. Extended interviews were also held with .the Project Coordinator

and the Staff Development Coordinator. All data were obtained from the

personal interviews; no time was allowed for the observation of instructional

activities or the collection of data by any other means.

Method

Target Groups and Individuals. instructional aides, teachers with whom

the Aides worked, school principals, the Project Coordinator, and the Staff

Development Coordinator were the groups or individuals from whom the

evaluator planned ro.obtain data. Each principal, the Project Coordinator,

and the Staff Development Coordinator were intavete4ed. Nonprobability
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samples of teachers and aides were interviewed; following is the distribu-,

tion by school:

School No. Teachers No. Aides

Sims 6 3

Oak Springs 3 3

Rosewood 2 2

Martin 5 4,

Allan 3 4

Total 19 16

Instrumentation. The interview schedu1's which had been used in

January were revised for use in May. They were reduced in length and their

formats were changed to afford easier recording of responses. Copies of

the revised forms appear in the Appendix.

Procedures. Data were collected from May 5, 1976, through May 7, 1976.

During that period each Project school was visited and interviews were

conducted with the principal and nonprobability samples of teachers and

aides. After all schools had been visited, the Project Coordinator and the

,Staff Development Coordinator were interviewed. A conference was held with

a representativeof the Office of Research and Evaluation upon exit..

The procedure for selection of aides and teachers was similar to that

used in the January evaluation. Aides were arbitrarily selected, with' a

deliberate attempt to represent a variety of grade levels'andteaching

environments (e.g., self-contained, lab, team-teaching, and'subjectarea

specialization), Grade-level or departmental heads and those in unique

teaching environments were purposely selected for interviews among the

population of teachers. Of the 19 teachers, who were interviewed, 8 had
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been interviewed during the evaluation in January; 10 of the lb aides had

previously been interviewed.

Results

Process Evaluation

1. Had there been and chang.?s since min year in the work responsi-
bilities of the aides (i,e., did they function any differently
v2altteitiaciat mid-yea:)?

No changes were reported in ;he allocation of aides among the schools

or the assignment of aides within the various schools. Aides who had pro-

vided in January a self-report of their duties stated that there had'been

little or no change in their .ork-related activities. The most frequently

reported way in which aides suppocted instructiolt was the supervision of

small homogeneous groups. Acting as a facilitator during Periods of

independent study and providing instruction on a one-to-one basis were the

next most frequently reported modes of instruction in which aides were

involved.

Sims. Aides were assigned the task of monitoring the breakfast pro-

gram from 7:30 a.m. until 8:00 a.n. From 8:00 a.m. until 2710 p.m., the

period during which children were in the classrooms, the aides were

expected to maintain a schedule where they worked for various periods of

time in different classrooms. Each aide worked only in classrooms on one

- grade level. The one aide who worked with kindergarten teachers spent an

entire day with each teacher, worLing with different teachers on different

days of the week. All other aide were scheduled to rotate among various

teachers each day. Two of six teachers who were interviewed noted that

aides were typically 15 to 20 minutes late in reporting to the first class
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because of work in the cafeteria for the breakfast program. After 2:30

aides assisted teachers in planning activities, grading and reporting, or

preparation of instructional materials.

The three aides who were interviewed reported limited involvement in

subject areas other than reading (e.g., mathematics, social studies, and

art). Some teachers also candidly reported that aides became involved in

instruction in subject areas other than reading. The extent of that

involvement, however, appeared not tube great. Three of the six teachers

expressed dissatisfaction in the working relationship with their aides,

,citing lack of dependability or lack of enthusiasm as the cause. On the

other hand, the three aides who were interviewed all expressed satisfaction

in their working relationship with teachers.

Oak Springs/Rosewocd. Four aides were employed at Oak Springs (grades

K-3) and three aides at Rosewood (grades 4-5). From 7110 a.m. until 8:00 a.m.

the aides at Oak Springs served as monitors In the cafeteria for the break-

fast program. Instructional support, was provided to teachers from 8:00 a.m.

to 2:30 p.m., during which time the aides were scheduled to be in classrooms.

With one exception, either the daily schedule (i.e., rotation among teachers

eaci day) or a weekly schedule (i.e., an entire day with each teacher,

rotating across days of the week) has followed. One of the-Project Assist

aid..ts at Oak' Springs worked in the Title I reading lab (and had been placed

there the entire year), while the others worked in Grades 1, 2, and 3

respectively. A Title I aide provided instructional support to the

kindergarten teachers. Aides at Rosewood followed a daily schedule and

worked in both fourth-grade and fifth-grade classrooms.
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Only one of the five aides interviewed at the two schools reported any

significant involvement in a subject area other than reading, and even then

the extent of that involvement wes said to-be limited. Two of the five

teachers reported that aides supported instruction in areas other than

reading; instructional support fcr "reading related" activities in other

subject areas was also mentioned. All teachers who were interviewed stated

Litat they were satisfied in the working relationships with aides,.and all

Ades reciprocated with a similar expression of satisfartloa.

Martin Junior High. The nine aides at Martin. Junior High were

iflocated as follows: two aides served three mathematics, teachers (grades 7

and 8) ; two aides worked in a si,th-grade reading lao,; two aides worked in

reading lab for seventh and eighth graders (mostly seventh graders); one

aide served each of two sixth-grade mathematics teachers; and one aide

worked in a self-contained sixth-grade classroom where two teachers were

teaming.

Aides worked from 8:00 ,a.m. Until 4:00 p.m. , the same working hiiirs

as teachers. Classes started at 8:30 and ended at 3:30. From 8:C until

8:30 and 3:30 until 4:00 aides were to work with teachers An planning aee

preparation. In most instances, aides also assisted in'planning Inc prepa-

rltion during the teachers' conference periods. Except for the ,e j/'-

_dined sixth-grad& cia,,,,room, all aides were woiling directlj in teo.ding

or mathemat ics and functioned in an instructional capacity. -mi bv

expected, the aide in the self-ccntairied classroom was reported to Dv

involved in all subject areas.

One of the five teachers whc was interviewed expressed dissatisfaction

with his/her working relationship with an aide. The other four teachers said
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they were either "satisfied" or "very satisfied" in their working relation-

ships with the aides. ,Among the aides, one of the four who were interviewed

'expressed extreme digsatisfactioc with his/her, work-related association with

tuacher.

Allan Junior High. Three aides at Allan Junior digh'served five

seventh- and eighth-grade English, teachers; one aide worked' full-time with

one of the teachers, and each of the other two aides spent one-halt day
41,

with tXch of two teachers. Also, three aides snoiorted sevonth- and

eighth- grade, reading teachers, ore aide working uith each teacher.

'And finally, three Athet aides worked with Six sixth -grade to,ILiters, each

aide working with two teachers. ,These teachers principally taught language

arts, but they also taught in other subject areas (i.e., mathematics,

science.and social studies). IL fact, aides were scheduled to he present

during periods when subjects other than teading or language'art were being

tauOit. However, none of the iota- aides who were interviewed reported,work

in any subject area other than reading or language arts.

All ofthe aides who were interviewed stated that they had been

assigned by the principal to be lunchroom monitors, and One aide reported
.

having been assigned as a monitor in the library. Two of the four aides

mentioned that they were sometims called upon to supervise,clasies of

another teacher for at least part of the day if the teacher wen., nnc%pectedly

absent; one of the aides noted teat the frequency of substitution add

increased as the end of school neared and that'there appeared to be little

urgency in obtaining the services of a qualified substitute teacher because

of the'ready reserve of aides.
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The reports made by teachers and aides generally seemed to indicate

that, exclucting the timefor.duty in the lunchroom, aides were less fre-
,.

.quently involved in instruction than were aides in the other schools. For

example, one att reported spending three periods of instruction with

teachers on Monday, Wednesday, and Friday and six periods on Tuesday and

Thursday. "Very little" instructional contact with studeLtsduring the

recent past was also reported by the same aide. Anothr.r aide reported that

each Friday was typically devoted to "clerical" work. another reported ,

that, because of the lunch schedule-;'one-half of a subsequent period wp lost

in addition to the time spent monitoring the lunchroom.

'['he three teachers who were interviewed stated that Lhy were satisfied

In their working relationships with aides. One o them, however, notkd

that "morale" among the aides was "very bad" because of the assign Tents AS

lunchroom monitors and service as ad hoc subkItutes. Two of the four aides

expressed extreme dissatisfaction, with the assignments; noting that those

work duties were outside their job descriptions and that although the Ptojeit

Tanagers had been made aware'of tae.gioblem, no resoltzion had been reached.

All four of the aides stated that they wervatisfied in their working

rerationships w '1 teachers.

2. What,prtwre had been mide since mid ear in the infusion of
the hiding and mathematics programs which had been specified
to be 42plemented is the'ProjecILTioposal?

'None of the information obtained from either classroom teachers or the

management staff provided any evidence of an effort to integrate the curri-

culum compbnents'othgr than RIF or Math in Life specified for Project Read

and Project-Math. ,Plans for nu and Math in Life were complete; and,

although late, follow- through shortly before the close'of school appeared
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imminent. Wkerwise, the status had not changed since January for imple-

mentation of the reading and mathematics curricula (recall that two reading

labs were functional at Martin Junior High and had operated since the

beginning of school).

The Project Coordinator expressed the feeling that the proposed imple-

mentation of all curriculum components in a singlyear was unrealistic.

In her opinion the constraints imposed by the late release of funds, the

late date at which she assumed control of the Project, and the vacancy in

the position of Staff Development Coordinator which existed until January

further acted to impede full implementation of the Project.

3. Had there been provision since mid-year for training of aides
and teachers to facilitate implementation of the instructional
components of the Project?

The Stiff Development Coordinator indiCated that four staff development

workshops for Aides had been held since January. All of the 16 aides trio

' were interviewed stated that they had received training in at least two of

the workshops. Each was asked if the training had subsequently oten helpful

to on-the-job performance; 11 responded affirmatively, four reported that

the-training had not been helpful, and one did not give a definitive answ,r.

Following are summaries of the conments given by those aides who felt the

training was of little or no value andiwho offered further explanations:

1. The information, skills, and techniques which were imparted

by the training sessions had already been acquired nrough
previous on-the-job experience as an aide.

2. Course-work in a teacher education program had toy0red the
same areas which were focused upon in the workshops.

3. Emphasis was placed on skills and techniques which had
greater application at the elementary level (comment given

by an aide in lne of the junior high schools) .

1

I
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According to the Staff,llevelopment Coordinatorteachers'wer6 not the

Fargo.- population for any training 4esslon, nor were th-er airy sessions

,

designed specifically for both aides and teachers. Two of the 19 teachers

whowere interviewed stated-that ;hey had attended one if the training.

sessions for Wes, which was conaistent wilth the r';.or givcn by the Staff

Development Coordinator that teachers were invited t.o att
/

end aud,a few had

elected to be pretnt.
:.;

4. What had hvon the disposition of the rmterials whien were to
be made available shroud Project funds?

Teachrs'reported that only a few items which had been ordered with'

Project funds had not arrived, and nearly all of thos were things which
.

.

had been !)ack-ordered. Most of the teachers agreed that th vast bullof

materials had been received by th.! end of January, although much of 'the

material was reported to have arrived in-the period between Thanksgiving

and Christmas. In general, teachers expressed pleasure in the vatiety and

quantity of materials which had been afforded by the Project; Two teachers,

however, spontaneously stated that, lack of follow-through in training'

teachers how to apply the materials was a serious shortcoming of the Project.
\\

.

Another teacher pointed out that use 6f some of the materials (e.g.,

cassette recordings) had been limited because of lack of certain equipment.

For the most part, however, an abundance of materials was evidclt in the

classrooms which were visited; and nearly all teachers expressed positive
1

sentiments about the materials Which had been provided.

Management Auuit

'MO

1. Had the staffing allocation for management of the Project
been adequate?
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It ways impossible in January, 1976, to deteruine whether or not the

staffing 'allocation for management of the project was adequate since a

completestaff (the Project Coordinator and the Staff Development Coordi-

nator) had functioned fdr only'a short while. Even in.May, 1976, a

gh.

definitive answer'could not be giNen to this question. The tanagers almost

certainly functioned much diffecemay than they would have if a complete
-

A , I

-.staff had been present during the first half of the year.

One eatical function of management, that of cazefully.monring

'implementation and operation of tte instructional progras, was certainly,

hindered because of the vacant potition. However; 'he e11.

questioned if that funcflon could have been effectively pet ..cedc en if
.

the vacancy had not existed. Perhaps -a magagement configuration where .one

individual- functioned full -time as a program facilitator without res?onsi-

.daily for staff development woulc have been more-adequate.

2. liad3the duties 21.rforimd by management tits ft lenor:, 1,een

consistent with those unties which they would tx.v.m).!!qy
be expected to perform it, they job roles?

Following are the principal activities which the Project Coordinator

and Staff Development Coordinator reported.as having been accomplished

since January, 1976: arranging for transfer to Project schools of equip-

ment from schools participating it the Project prior to 1975-76; !..aal

/ preparation of the Project proposAl for 1976-77; preparation for Lhe RIF

program; ordering of additional, materials (classroom libraries); distitibu-

\

tion of some-Project materials; planning for the Math in Life program;

planning of the "open house" for the Project; working in cooperation with

1
the Personnel Department to arrange 'for placement of aides; coordinating

T ilogy and Outreach programs; arranging and. conducting staff development
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workshops; and las tip schools tosobserve on-the-job performance of aides

and to tact o the needs of teachers and principals. InService training,
. .

distribution of materials, observation of aides, and holding conferences

,

With teachers were reported to bs the primary responsibilities of the Staff

Development Coordinator; other activities were the primary responsibility of ,

the Project Coordinator.

Information<obtained during interviews supported the self-report of
.

activities made by-the management staff. For example, principals areported,

that the transfer of equipment-had been made, teachers indicated.that

preparations were'being mdde'for distributing RIF books, and aides noted%

the/arrangements mhich_had been made for their continued niployment."-The

aforementioned activities were judged to be cdhsistent with those duties

which the management staff could reasonably be expected to perform in their

job roles.

3. Had=rielnagement of, the Project-been operated in a tystematic

faRhion? j
.

There was evidence that certain activities which were consiatint with

the proposal had been planned and were about to be undertaken by Project .

management (e.g., Math in Life,-RIF, assistance to aides regatding future

emp/oyment, and the "open house" to facilitate replication). Furthermore, -

the Project Coordinator indicated that the proposed pilots project under ESAA

for 1976-77 was designed to overcome some of the weaknesses which had been

encountered daring 1975-76 (e.g., seeking to integrate the Project with the

toverall instructional program of the District, formulating plans to gain

the complete support of Project schools, and specification of realistic

goals). This information led the evaluator to conclude that the management
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/ of the Project had operated much more systematiCally than it had in Janua

.

. .

. Certainly, haVing no vacancies in the Project staff contributed signifi antly #

to this end. .

.
4. How effectively had the management staff, members monitored` .

the operation of the Prolect.at the classroom leVel in order-
to unsure its successful imflementation?

Seven of the 19 ,teachers who were interviewed .reported that tteither bhe

Project Coordinator nor the Staff Development Coordinator had visited their

classrooms since January. An additional five teachers repotted that visits

had been'made to their, classrooms .)y the Staff Development Coordinator for

Che purpose of con;erring with their aide(s) or th teachorArtheiselveS.

No' observation of instructional activities was'reported, however. The

remaining seven teachers' indicated that the Staff Development Coordinator

-`had observed the class during an Listructional period, but 4ad focused on

the attivities'of the aide. .The impression gained by the evaluator from the
.

Project managers was that. no conct4atrated effort had been made to infuse the

Instructional programs due to thecOntingencies mentioned in Question 2,

Process' Evaluation. The evaluator could only concur that there could have

been little gain expected from attempting to rearrange_instructional pro-

grams at mid -year. Nevertheless, It also appeared reasonable to expect a

greater frequency of contact with Project teachers than was obserlied.

Teachers themselves expressed the .need for greater support under clo Project.

Four teachers, when asked to proviie any additional remarks whiCh were other-

wise.not made in the interview, voltailturily stated that the most critical

shortcoming of the Project was lea of support to teachers in organizing the

instructional programs.
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Another area in which thethe management staff cou d be negatively criti-i
.

. :

cited was their failure to solve certain problems ehich arose early in the
.

life of, the Project and remainee .:*resolved throughout the year? Unrest
t .

1.4

witick-irosulted from the assignment of extra-instructional dutiss at Allan

Junta High (see Question 1, Proses& Evaluation) is an'example. Another

was the'UtilizatiOn of aides to support instruction-in subject areas other

than reading (or, at Martin Junior High, mathematics).,

fhe evaluainr was uncertain as to why the Project were unable

r

1

to efficiently resolve the prbblems; it was only evidetit that the problems

dad out been resolved and consequently 'had nad'a detriment.11 mpact on the

Projezt., When a developmental_ project such as Project Assist is placed in

a school, it must have (oi,gain) the support of the school staff. Yielding
4

to the inconveniences caused by tne project (e.g., adherence to guidelines,-

additional effort required th,collect datiforvvaluation purposes) is a

compromise ytich must be made by sitehOol staff. Careful and realistic

planning,,contitgd monitoring of the operation of the project, and quick

reaction to those problems which do arise are the *ligation, of project

: management. In the case of Project Assist, there was a breakdown in one

or more of those fundtions. Obviously, not all schools were cotomitted to-

following the guidelines of the Project, Furthermore, management seeped-

unable to bring adequate pressure to bear upon principals and teachers to

ensure that guidelines were followed. On the other hand, management was

less than efficient in monitoring the operation of, the Project. The result

was a climate which, at least at one school, affected morale adversely end

overall detracted from the proposed operation oPthe Project.
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Summary and Discussion ,

.

The most notable changes which had occurred since January in the
.

. _ .
,

Operation of the reading and matheuatics components of Project Assist were
r. J

as follows:

1. Arrangements tb,saard gifp books through the R!F component
and to conduct a Math-in-Life se"bion Lad been made and were
soon to be earried.out.

2. Except Lar-a very small quantity-which 11,3s still outstanding,
those materials which were purchased with,Project funds had
been placed in the classrooms.

--------
--

. Staff development workshops for aides had been held monthly
and, for the most part, were perceived fcverably by those
who attended.

4. Management ofthe Project appeared tp be carried out more
systematically than was thought to be the case in January.

5. Steps had been taken to like aides aware of their opportunity
for employment for_1976-77.

Otherwise, the Project appeared to function in essentially the same

manner as it had previously. No change was reported in the allocation of

aides among schools or thi assignmants of aides.within the various school'.

The data which were collected Jodi:timed that there had been little or no

.change in work -related,actiVities of aides. Other than the RIF and Math-

in-Life components (which were initiated late and, consequently, had been

reduced in scope), none'of the instructional programs which were not

tIperational in January had been infused. Of course, two reading labs
S

(the sixth-grade BRL/Hoffman lab aad the seventh- and eighth grade EDL

lab)- had o rated at Martin Junior High for the entire year.

Two criticisms should be pointed out regarding the operation of the

Project. First was the disregard for complying with some of the guidelines
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,

which were proposed for the Project. Infulion of curriculvWcoliponents was

.
p

abandoned,due to contingencies Wadi had' arisen early in the
.-_

. /
late release of funds, changes im personnel, and theryracaniy

Development Coordinator): Some teachers-feltcompelled to use aides.in,ways

year

for Staff

other than those which.had_been prescribed in the aides' job description.

Three of the -four. principals made assignments to aides whieh'were either a

direct violation of the job description for aides (e.g., casigeing aides to

monitor the lunchroom during periods when they could have been in classrooms).

or a marginal.violation (e.g., hevinvl Project Assist Aide work in a

'Tide I reading lab while the Title I aide provided. instructional support

to teachers):

The second criticism, which is linked to the first, was the apparent

inability of the Project manageers to either correct the aforemehtioned

inconsistencies or enlist die.support of central administrators to see that
4.

they were corrected (see Questiom 4, Management Audit). As a consequence,

Project Assist operated in a climate which. made it almost` impossible for

-

the goals of the Project to be 'realized. As mentioned previously, there

were very definite indications tt.,at the Project Cpordiaatot was aware of

these problems and had taken or was about to take steps to bring about their

solutions (see Question 3, Management Audit).

In conclusion, the findings of both thwJanuary and May evaluations

strongly suggest that care be taken in the interpretation of the end-ofr

year product evaluation to be conducted by th

and Evaluation. For the most part the inst

District's Office of Research

ctional treatment outlined ).y

the proposal for the Project did dot exist:_ aides did not rego6ithe level,

of training which was proposed; teachers received tio training; some

94
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instructional programs were not implemented At all; other instructional

programs were reduced in scope. and implemented very late (eveh after much

of the posttest data had-teen collected); and instructional Materials

arrived very late. Thee comments made in the repoit of the January evalua-

.. q

tion are still,appropr4te:

.

Thus, ltwould seem that no decision can nu .ml t' far the eurfcw at

Project period relording tht effects of speciz," 'trained instruc-

'specified to the Project prcposal (except, .4 cm.rse; for the
Clonal aides supporting the reading and m.L44.11,tic,4 curricula

reading labs at Martin). The hypothesid of si&ii.itant 9rogran
effects OS specified- to tht psoposal) an 13.!,testei, for the Martin

reading labs, butt Care should betaken to identity the target -

populations served by those%labs. Otherwie; "program effect"
must be limited by an operational definition as greater support.
of the existing-curriculum-by aides and materials.2 -

V

'Ibid, p. 14.

e
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Time: Begin End

14 Describe operation of Project since January:
,

..

2. DispositiOn,o _materials, equipment:

a

3. tinplem.4tation of curflcu!u* Components by school:

Sims: -

Oaks Springs/Rosewood:

Allan:

Martin:

4. Procedure or systet to. Monitor operation of Project at the dlaisrooM level

(frequenc of site visits, who is contacted):

°

5. 2rocedure to ensure aides are functioning according to job' description:

/

.6. Frequency of contact Witt classroom teachers (other than staff developmenW

7. Frequency of contact with building administrators:
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-TrH

I

.U1:.t.' uguisit between,PrOjeet, Arststi*A-Ide and (Aker instructional aide (e.g., Title 1):-

44.

A `".. 7 .` ei ..
9 4, \\1co4t Vices whiCh' may be reflected in test scores:-

>-, 1

.

,. \

LU. (Stni tpevelopment Coordinator) Stuff development 4etivit les!
Da Audience c .utce best i ' ' ....

...

. e. ..
...a .

. . -

tr.
Cr.

5.

Sit
.41

11. Future 'for the aides/

\
y,

'

Attitude toward Project: produce Et'rificant achievement fains beyond

fontreat

Remarks :N

/

Genetal remarks

is

25

no signifinant (feet

,4!
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Name
,

Time: End

r

_ II
;

I. Assignment of aides.:

. I

1. Iiisposition of equipment:

4,-

'

Disposition o

1 r

materials:

11 A

4. Duties assigned to aides:

/

't

,

'it

.11

.

or

Distribution of time for aids; X instruct4onal X nnninstructional''

6. (Aortset. with Project Cnordllator since January: 4 }.en No

. -Describe: a

1
7. 'Contact With Stalf Devilopment,CobrdinatOrr Y .No

Describe:

to

Instructional support. by aides ne t xeai:

4 instructional aides pres ntly

9. Future of Project Assist aides:

.

) next year

e .

,.:s
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10. Dissemination of Project:

Remarks:

V,

--Aslts by AISD personnel
visits by external exvrts

11. Attitude toward Project: prodice significant achievement gains beyond
twntreatment

no significant effect
Remarks:

12, Occurrences which may be reflected in test scor

13. General remarks:

100.
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,Date

School

Name

Time:. Begin End

1. Experience -in Project: this y.aar only

not entire year other

*CS :

this year and previously in
Project

, .

All materials received: Yes __ No All equipment received: Ye- No

Disposition:

A

3. In..itrvice training: Yes No ( #)

Teachers only: Yes No (----#)

with aides: Yes No ( #)

Remarks: .

4. Implementation of curriculum components:
Component

Classroom oral language development
language experien,;:e

programmed instrwaion
-RIF

Lab reading/math lab_
materials and equipment in lab

S. Visits to classroom/lab by Project Coordinator: Yes

Remarks:

Staff Development
. Yes No

Yes No
' Yes No
Yes No

Yes No
Yes. No

6. Visits to classroom by Staff DeveLvment Coordinator: Yes No ( #)

Remarks:.

7. Meignment of aides (schedule):

r ,t
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8. Services provided by aide: one, -on -one small group _ r. lurce,
total class other 'incl. -kodent ;tuoi

kemarks:

9. Distribution of aide's time: 2 instructional

Remarks:

10. Satisfaction in working with aide: very satisfied
not satisfied

Remarks:

noninstructional

1

11. Continuation of Project (though no funds), curriculum components;_ Yes- No

Remarks:

p

12. lwAruction support by aides next year: 'same level reduced level

Remarks:

13. 'occurrences which may be reflected in test scores:

14. Attitude toward Project: prodtoce significant achievement gains beyond nontreat rani
no significant effect -s-

Remarks:

15. General remarks:

v



.,

ScheA Time: Begin End

1. Educational background: less than high school high school

some college coll,ge other

Remarks:

2. Experience as an aide: this year only in Project this ye.,E. i.!

previously in Project this year and other than project,
not entire year otter

ReMarks:

3. Assignment:

Remarks:

one classroom

4. Grade level(s) at which you wntk:

5. Describeschedule/role in lab:

more than one classroom

6. Subject area(s): reading/lanpage arts mathematics

social science science recreative arts

If other than reading/math, percentage in major,areas:

Remarks:

7. Instructional contact: one-0E1-one

resource independent' study".

Remarks:

small group
other

8. Students with whom have contact: all in class

Remarks:

other

encite.clasb

lowest ability .only

It r

9. Responsibilities other than instruction: grading _prepare materials

monitor (lunchroom, hall, library, etc.)
/

' -
Remarks:
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..listribution of time (while fituJu.A. .thuul):

instrmrtional 2 noninitructional

Remarks:"

11. 'Inst/ructional activities with stuc,enta: drill (flash cards, spelling,

computation, etc.) reading from basal/text workbook or wcdrkbhooti

Remarks:

12. Participated in training sessions since Janoaty: Yes No
(

,:)

4)with teachers: Yes No

aides only: Yes

Remarks:

. 13. Benefit of trainingsessions: help very much to do better job

isomewhat helpful little or no help

Remarks: .5.

f

14. Satisfaction in working relationship with teacher(s): very satisiied

satisfied not satisfied_
Remarks:

15. Position for next year: application ae an Aide position s an ail_

other

Kertta rks:

16. Assistance by_Project staff in emfloyment for next year: Yes . No

,
Aemarks:

17. Attitude toward project:

Remarks!

18. General remarks:

has helped improve reading/math skills over nontreatment

no telp beyond nontreatment
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INTRODUCTION

This r port summarizes Part One of,a two-part process evaluation of two

compo nts of Project Assist, namely Project Outreach and Trilogy. This

ports n of the evaluation consists of a summary of the review of the pro-
p

1

posediprogram as submitted to the Uftited States Department of Health,

Edu4tion, amd Welfare for funding, approved program changes, scheduling

of,ativities,, and the level of present operations (e.g., number of per-

sonsIserved by the components, types of participants, beneficiaries, com-

posi4on,.etc.).

.

Thiaportion of the evaluation was conducted primarily through semi-liruc.-

turgid interviews with representatives'of the respective project components,

project administraiors,:school principals, and a 1 ted number ofparti-

ciPants.- In addition, records of program operations id planned activities

of, the respective components were reviewed. Actin prograd activities were
I

observed also.

Part One of the evaluation of Trilogy addresses itself primarily to the

fipllowing areas:

Proposed objectives and program focus

Changes in objectives and program focus

Group formation and composition
/

Selection of Members

Participatiqn requirements

Rehearsals and performances

- Schedules

'107.
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Development of skits

- Role of group members

- Role of consultant

- The development process,

Patt.:Tivo of the process will be addressed to the following:

'Actual level of operations (actual and planned performances

and rehearsals)

Participants' perceived goals of Trilogy

Nature of audiences served by Trilogy (based on component

records)

Reported'audience perception of Trilogy goals

Apparent benefits to participants

SucCess of Trilogy in meeting the goals of the Emergency

School Assistancli_Act;

The following issues related to Project Outreach will/be addressed by Part

One of the evaluation:

, Project objectives and program focus

Counseling and Guidance supervision services.

The referral process

Level of planned activity.

Part Two of the evaluation will be addressed to:

Indicators of component effectiveness

Outreach to parents

Actual level of operations

Method and plans for follow-tip/activities

108
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ADA

Success of component in meeting the goals of the Emergency

School Assistance Act.

It shoUld be noted that the,second part of the evaluation proceia will

include interviews of'nomponent beneficiaries and pazticipants and review

ef-component records. In addition observations of proposedchanges and

additional interviews will be conducted with administrators and component

N staff members.

,OVrRVTEW OP PROJECT ASSIST

6.
Funding Information: Project Assist is an umbrella type program which

'A

encompasses sveral coilioneneprojects. The program receives funding, from

the United StatWs Department. Of Health,

Emergency School Assistance Act (ESAA).

in the. amount of $335,199. The current

1975 and Will end, on June 3C, 1976.

Description oflialor Prograt Thrust: As

Education, and Welfare through he

The program is presently funded

funding year began on Seitembet 1,

Assift has as its major thrust, the aiding

through the reduction of majority-minori

an ESAA-funded project, Project

of thedeeegregation process

ty discrePancies in the areas of
t

reading, mathematics, and human relations. Both oject Outreach and

Trilogy are directed toward the area of human relations. In this are t,

funding guidelines suggest that proposed 'projects fall in due pf two cate-

gorier:

1) Innoyative, interracial components, and

0
2) Guidance and counseling.



0(

Project 'outreach addresses itself to'the Guidance and EmnutelibttfUnctions

' and provides for non-scholastic (non-acm:emic) services. Trilogy serves as

an innovative, teacher-training model designed to provide' evorable impact

upon the ettitudee of teachers as well as students.h others involved In

the desegregation process..

Further information on the individual components will be found in,subsequeUi

sections of this report which address-specific aspects of-the respedtive

components.

major Discrepancies; The application. for funding for the current period was

submitted to tie U.S. Department of Health, Education, and Welfare in

1975. While approval of the program was(indicated as early as June,1975-,

formal approval was dot received until late August, 1975. Actual funding of

the program ryas -not received until September, 1975. An amendment was sub-.

witted and approved in August which reflects necessary bUdget changes re-

quertdd as a result of the late funding. situation.

Palatial Problem Areas Identified ProjeCt Assist and,. consequently, its

components - Trilogy and Project Outreach - suffered temporary setbacks at

the onset of funding as a result of the resignation of the project director,
_

(Seiitbber 8, 1975).
ploggi.",e,

OnOctober 13, 1975, the Staff Development-Specialist was officially assigned

-dual responsibilities as Project Coordinator and Staff Development Specialist.

. , .

This dual position was continued t#rough January 19, 1976. As a result of
. ,

.

this adminiitrative difficulty, boi h intra- and inter-component communications

appears to be less than optimal. ividence of communicatio61-problems were



\

* \

\

most apparent in the Trilogy component as reflected in rumors thaethe cow.,

\
...

pOnent would be discontinued (some thought the extension of the project had

`already been.discarded"since there had
\

pot had any activity at thecelamentary
. , .

level.), rack Of information dissemination as to performahce schedules and

plans for involving persons at the prtdect schools, schedule and project.

4

changes, and conflicting information about the project at various leveli of

the project.
,*

Special Considerations; This portion of the evaluation process was conducted

,during the planning period for the 1976-77 program and funding year. Pro-

.

'posed changes in the project components will be included in Part Two.of the

evaluation.

.4

Objective,: The objective/of this component is stated in the request for

funding as follows:

"At the end of theTnstructional period (May, 1976)ist 1 st .
- ten percent of the faculties of the project schools will score
significantly higher on a late spring 1976 post test adminis-
tration of an Ethnic Attitude Instrument than they did on an
early fall 1975 pretest administration of the- same instrument."

.

IAA* of Imoleme4ation: This objective was changed (eliminated) after re-

view of the proposed measuring instrument reflected thdt the instrument to

,/

be used was a measure of "locus of control" rather than one of "ethnic atti,

'tudes". At the time Of this evaluation, the staff of the Office of Research

and Evaluation and the Staff of TrilOgy were in the procesa of developing new

project objectives. This area will be reviewed in Part Two of the evaluative

process.

A



Information: This component is proposed as an extension of the

/previously ESAA-funded Trilogy to selected elementary and junior hi/ pro- -,

ject schools. The original Trilogy is a component of the Austin,ISD's Divi-

sion of'HUman Resources, Community Liaison Program, also funded by ESAA.

The project name reflect); the major cultural comilositioof the project and '

of the Austin cOmmunity. It refers to the integration of Blacks, Chicanos,

and Whites.

Trilogy is seen by its creators as 1) "a creative laboratory ip integre- .

tion", a.demonstration bf "good faith efforts" inAissisting others
.

with the

'problems of integration; and 2) the "involvement oipeople in'integration",

a first-hand experience of "successful integration."
0

-a

The initial component consists of Community Liaison staff, students from se-
,

veral high schools and one junior high schoolowirteachers from thesCiahool.

Those schools currently participating in the'original component iuolude LBJ
,

High School, Austin High School:Lanier Aigh:SChool,:and Bedicek Junior'High

School. None of the proposed projectschoolyartiCipAtedin this phase of
.1

Trilogy.
r---

DESCRIPTION OF PROPOSED PLAN OF ACTION

Focus of Componeht: This component is designed to depict a variety of student-

teacher-administrative situdtions in 'suctt a way as to illuminate some of the

prelsures, problems, and positive encounters experiences in a multi-cultural

environment, as portrayed by students-and teachers of7the project schools.

112
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The primary amphasis of the program is to serve as a teacher-training models

In addition, it is to focus on the attitudes of eduCators and the skills,

language patterns, and prNblem situations of the students.
d

Level of Implementation: No major changes-or disirepancies are noted in the

intended `focus of the domponent. Ne-crponent, however, has not yet become

operation al on the project school level:

Oomvoiition: The group. will be.tri-ethnic in nature. It will consist Of

students and teachers from the'following tools:ols: Martin Junior High School,
.

A

) ,

Allan Junior High School, Oak Springs Elementary School, Rosewood Elementary
Vv.

School, and Sims Elementarylchool.

Level of Implementation: At the time of this-evaluation, none of the famien-
.

tary project schools had participated-in the project: Likewise, no partici-
. 4

pants had been recruited from the junior high project schools. The first

erformance at any one'of the project schools was'held on January 727,:1976,

at Martin Junior High_School. One purpo se of this perfor6nce was.to recruit

new members at the group from Malin Junior High School Uld fromi elementary

projec.... schools which were to be invited to the performance. In addition,

this eyant was to serve as a preliminary activiti'for initiating the devel'

opment of perform ances and topics related to the elementary project schools.
0

Information gathered from the elementary school principals and ftom the dom-
.'

ponent staff were found to conflict. The'princOals indicated that they were

unaware of the performince at Martin JHS and were unaware that any'of the

elementary. schools had been invited to attend. The principals. ndicated that
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there mire no students from the elementary project schools attending the per-

formance.

Akecrultment efforts resulting from the performance at Martin .IHS were-not

available at the time of this report.

The composition of the existing Trilogy group reflects a teacher-student ratio

of 2 teachers. /13 students. Theis are also three adult members from the Cam-

sanity Liaison Staff.

The ethnic composition of the group is as follows:

Black Chicano
.

White
.

Adults 1 2 2

Students 6 5 .2

TOTALS 7 7 4

This ratio is thought to be a result of the selection of schools rather'than

the project goals or the recruitment efforts.-

or

Selection of Participants: All new members, whether teachers or students,-

are req.iiedto attend or participate in at least three perfo ces or prim-
.

*tics sessions before being voted into membership by the mambo i of the group.

The purpose of this procedure is to acquaint and orient the prospective mem-

ber to the demands, procedures, obligations, and the vurpose of the group

prior to the prospective member's making a commitment to such obligations.

IdalldImplementation: Since no members have been recruited from the pro-
.

Act spools at this time, revs ? -w of the selection process is inapplicable

0
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Nat tha time of the evaliation.

ahoarsals: Rehearsals ere held once or twice a week from 6:30 to 9:00 in

the evenings. The rehearsals were previously held on Saturdays. This was

changed by request of the participants. Generally when new materials are

being learned or new skits are being planned, the rehearsals are held more

frequently thai twice a week.

Level of Implementation: Review of the process is not needed until the com-

ponent becomes operational at the project school levt5,

Performances: The application for funding states that:

"in addition to performing during preservice training, the
troupe will offer presentations on a quarterly basis on the
project campuses and one performance for each campus PTA."

Level of Implementation: To date only one performance has beenleld on the

campus of a project school. One purpose of that performance was to recruit

persons from the project schools to join. Other project schools were to be

invited to the performance.

It should be noted thet attrition pr,blems involving members of the original

Trilogy group has delayed progress toward this planned level of performanie.

On the original participants, six of the 15 members dropped out. In addi-

tion, three members of the Community Liaison staff who participated in the

projeCt, were also lost from the project. Six new members have been added,

including one new teacher.

Development of Skits: It is planned that a 15-minute performance will be

developed for use with elementary school audiences. The regular performance



is usually about 35 minutes in length.: It is expected that students and

teachers from the project schools will be used as resource persons in iden-

tifying appropriate situations and problems encountered which are relevant

. to the audience being addressed by the performance. The consultant will be

used to help organize the materials and to assist in planning the performance.

Level of Implementation: This aspect of the project has not yet become oper-

ational.

Reolicabilitv: The component proposal for funding states:

"Trilogy will prepare for and perform on'ELiN (a local educa-
tional television station). These programs will be ilied,as a
focus of classroom lessons and will be made eivailable nationally
through the National Public Broadcasting System."

Level of_Lmolementation: This aspect of the project has been changed. Since

the existing Trilogy is preparing a television presentation with the Southwest

Educational Development Laboratory in conjunction with one of the ESAA- funded

projects of the um, it is expected that the new component will become in-

volved in the same arrangement.

MAJOR COMPONENT DISCREPANCIES

'The Trilogy component of Project Assist has not yet become operational. As

a result of this fact, many of the planned interviro'questions are not appli-

cable at this phase of the evaluation. Since the project is to be modeled

after the existing Trilogy project, information has been included as to the

method of operations and program development in the existing component.
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Aspects covered in t!-'a phase of the evaluation process which were found to i

be inoperable will be reviewed again at the time of the second phase of the
'

evaluation process.

POTENTIAL PROBLEM AREAS

1. Thyr schools selected for this component-have student populations cam-

prisedprised of'more than 90Z _inority students. It appeiiiunrealistic to

expect to recruit and maintain 'a "tri-ethnic" student group from such

population. Since the faculties .01e the project schools are more repie-
_

sentative of the three major groups, this problem area does not appear

to exist at the faculty level.

2. Lack of communication among the various levels of the component, par-

ticularly with the individual project school administrators, is likely

.to result in lack of enthusiasm and interest in the project on theipart

of such persons.

3. The delay in initiating activities at the elementary level clearly in-

dicates One or more weaknesses in the capability of the project Sot.

expansionibr extension at this time.

PROJECT OUTREACH

Objective: The proposal for funding of this component states the f4llowing

objective:

"By the end of the instructional period, September, 1975 - May,
1976, at least 33% of the students referred for social services
will have improved in the area(s) for which they were referred,
i.e., attitude, attendance, interactional skills, etc., as mea-
sured by records kept by project staff throughout the year and
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by teacher questionnaires administered at the end of the Fall

and Spring semesters."

Lavekof Implementation: The project has not yet been completed at the time

of the evaluation. The measurement of this objective will be made at the time

of the Outcome Evaluation being conducted by the Office of Research and Evalua-

tion. Presently, however, there are approximately 277 of the 300 students at

Oak Springs Elementary; 107 of 130 at Rosewood; and 100 of 496 at Sime-School ---

being served by this project. It is noted that the populations of the junior

high schools are less stable and that interns are assigned to work either at-

a direct services level or at an organizational and community'levet, Conse-

quently, measurement of the exact number of beneficiaries. at this time-is quite

difficult.

DESCRIPTION OF PROPOSED ACTIVITIES

Students referred by the counseling staff of the project campus are to receive

services through one of three basic approaches:

1. Individual Counseling and Guidance

2. Group Counseling

3. Outreach to Parents.

Level of Implementation: There is only one major change noted in the opera-

ting procedures. In the fall semester, interns did not specialize in provi-

ding one type of Service (i.e., direct counseling services or services through

community-organization% and agencies). In the spring semester, however, spe-

cialized assignments have been made. Further explanation is included later.
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The ten interns involved in'theproject are assigned to the following schools:

Sims School

Rosewood School

Ulan, Jr. High

Martin Jr. High

2

3

2

3

TOTAL . 10

There are no interns assigned to Oak Springs Elementary Acillool. Instead, em-

phasis is being given to'Rosewood School.

Focus of Major Activities: The focus of the counseling process varies by pro-

ject school. The project emphasis, by school, is as follows:

Rosewood: -Behavioral problems (specifically attention

Sims:

getting patterns).

- Interaction of Teacher/pupil

- Problems related to the absence of positive

male images

- Problem types run the gamut here.

Major emphasis is thought to be directed toward

family and economic problems.

Allan: -Attendance

Martin:

7Bdhavioral problems

ttendance

-Develbpmental problems (e.g., body, - consciousness

of girls in physical education program.)



Ar""9.1.7.---"-"----

Deterisiiina Anurooriate Activities: When'students are referred for services

the counseling staff of the project school and the Interns assigped to the

)

school determine the proper activity placemept of the student.

Ths project director proiides a sourcq of consultation services.

It is noted that both placelent of students and the level ofJservices re-

ceived are affected by 1) the caseloads of the interns 2) vtather the

student is receiving direct or indirect services (Please note that interns

are assigned to one of two levels; either Counseling services (direct) with

the referred individual students or with student groups;oor Organizational

and community services, in which the intern works with pkirents or teachers

or related organizations Lathe coimunity which are also seeking to address

the attendance/behavioral problems of the -students from the projeCt schools)

or 3) the major focus of the project.

7he Referral Process: This referral process is not clearly outlined in*the

.porposal for funding ho in later project descriptions. It is apparent that

this has been done to allow for needed flexibility in meeting the needs of

the individual schools in the project. the differentiation of needs by pro-

ject school is reflected in the variation of project focus by school. (See

"Focus of Major Activities" for this component.)

Lovt1 of Implementation: Most referrals for counseling and guidance services

are made through the school counselors. In some cases, the principal or tea-

cher requests that the intern work with a student. Whim it is found that a

student works well with or responds well to a given adult, identified as a

"key person", then the intern may work through the key person in dealing with

120
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the problems of the child. There are some cases in which "target clients"

are identified by the interns as having behavioral pirobleMs that are thought

to be "potentially responsive" to counseling and guidance services. -The

approval of the school counselor or principal is then obtained and the child

beeomms a client. ,

Records of referrals were not reviewed during this portion on the evaluation

process. Such review will be conducted in the subiequent review 'elision.

A copy of the format for such records is included in the appendix section of--

this report.

MAJOR ,COMPONENT DISCREPANCIES

No major discrepancies were noted.

PotENTIAL PROBLEM AREAS

One possible problem area was noted. In the community and organizational

aspect of this component, there appears to be some confusion as to the role

of the intern and/or the major focus of this aspect of the piogram. Should

this confusion actually exist on the part of the intern, the effectiveness of

the program might be diminished considerably.
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1. Both Trilogy and Project Outreach have, of necessity operated wit4 con-

siderable autonomy due, first, to the absence,Of a project administrator,

and later, to the dual responsibilities of the project administrator.

As a result of this administrative difficulty, Trilogy, already suffering

from the attritiodOf staff and students, has failed to initiate appro-

priate activities directed toward extension of-'the component into newly

designated project schools. Project Outreach, on the other hands has

continued to grow and develop and had become more autonomous, in its oper-

ations. This may be due to the fact that this project has been opera-

tional for five years and has maintained greater stability at the super-

visory level while continuing to train new interns.

2. There appear, to be a definite need for increased 'and improved communica-

tions at all levels of'the Trilogy component. It is suggested, however,

because of the various responsibilities and differing priorities of the

school principals, that primary channels of communication be tied td

those established for meeting the provisions of the new drama-require-

ments for the elementary school an 5160), in which elementary school

teachers will be requrd to teach dramatics for one hour/day.
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APPENDIX

1. Interyiew Questions for Trilogy

2. Interview Questions for Project Outreach

3. Schedule of ftaluation Activities

ti

123

132

a



INTERVIEW commis
1OR

PROJECT OUTREACH

St,

1. Have there been any amendments to the original proposal? What is the

effective daiW of such amendments?

2. Whatis the nature of the assessment (referral) process? What process

and procedures are used to develop plans for assessment? An they

standard (uniform) for all participants?

3. What types of recordi are used?

4. What are the indicators used to determine each of the approprUsts.`"

activities?

5. What methods are used to determine

a) the appropriateness of the indicators

b) the effectiveness of the assigned activity (Les).

6. How are changes affected as a result of the instrument employed?

7. At what points is thr activity schiduli are indicators aged? What

are the intervals between assessment periods?

8. What procedures are used-to assign interns?

9. What is the number of interns assigned (by site)?

10. What are the roles of the interns?

A
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INTERVIEW QUESTIONS FOR TRILOGY COMPONENT

1. How is /was the group formed?

2.' How belinced is the ethnic composition?

3. What is the balance of teachers and students?,

4. How were/are members selected?

5. What procisses are followed in developing skits?

(e.g., use of group members, resources; encouragement

of initiative- taking, cooperation, etc.)

6. What do participants perceive to be the goals of trilogy ?'

7.* _Nov often are performances given?

8. To what types of audience are performanies/presented?.

(e.g., proportions or performances addressed to student

audiences; teacher audiences; parents; other community

groups, etc.)

9. How often are rehearsals held?

10. /Does the time spent on Trilogy seem to complement or detract

from other school work?

11. What benefits are apparent to participants from their being

4 in Trilogy?
L't

12.. In what ways doe* TrilOgy succeed in furthering the goals. outlined

by the ESAA guideline?

13. In what-ways are these goals not furthered (obstructed):by.this

component?
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ACHEDULE OF EVAEUATION ACTIVITI

Meeti4 with Representative from= Office of,

Research and Evaluation

Review of Project Information

Meeting with Directbr Of Project Assist
\,

Meeting with Director of Trilogy

Meeting with Principal.of Rosewood and
. J

Oak Springs Elementary Schools

Meeting with Principal of Sims

Elementary School

Meeting with Principal of Martin Junior

High School

Observation of Production of Project

Trilogy

Meeting with Principal of Allan Junior

High School

Meeting with Director of PYoject Outreach

.Jan.' 1976

Jan. 9-16, 1976

Jan, 20, 1976

Jan. 21, 1976

Jan. 23, 1976

Jan. 27, 1976
A'

Jan. 27, 1976

Jan. 27, 1976

Feb. 3, 1976

Feb. 4, 1976

In addition to these meetings, other meetings were scheduled with repre-

sentatives of the Office of Research and Evaluation.aa needed.
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Process Evaluation

for,

Trilogy

and

Project Outreach

Part II

Conducted for the

Austin Independent School District

by

Mary Davis Minter
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Process Evaluation

Project Outreach and Trilogy

Part-II

Overview: This evaluation consists of two parts. PPrt I was

conducted in January, 1976. It included a summary of the program

Rs proposed to the United States Department of Health, Mucation,

And Welfare' the approved program changes' scheduling of over-

ationsi and the level at whic' the respective components were

being implemented. Part I pro, ded detailed descriptions of the

program activities and identified changes in the funding pro-

posal. A comparison was made of some aspects of the actual

component operations and the proposed plan.

Methodology' Part II of the evaluation was conducted in Nay,

1976. The process used to conduct the' evaluation included

semi-structured interviews with component administrators,

school Administrntors counselors, teachers, and social work

interns. In addition, records of actual operationst.schedules

of activities, And written reports were reviewed for inf'orrultion.

Thld portion of the evaluation process addresses the following

suspects of the respective components.
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Trilogy

tIrrimqry or major changes in component

- obiectives

- identification of target school3

romnoqltion -our)

. o oresentntions for 4t,-)r-ct, sc.loo]s

- changes

Actual level of operations

- number of actual performances and nature of respecti'ie

audiences

- Number and type of direct beneficiaries

Lleasurement techniques to be used

- - objective measures

- subjective measures

ProblemAtic,Aspects

- lack of self-direction

- absence of strong planning component

- need for input from project schools

Special considerations: Eastside Express
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Project Outreach

Changes in program foc:15:

Level of operations

- direct services

- indirect service

Indicators of compone z. effectiveness

- objective mews /r/

- subjective measures

NRjor problem areas

- component knowledge"of budgeting process

- lack of saace for interns

- reassianment of irotEns

- methods and Plans for followup



Trilogy

Background Informations The director of Project Assist was

appointed approximately five months after the proj.lo.t

(,:ie ?art I of the ;valuation Report for complete uetail::).

trvi,im to get the project "off the,gm.tne:L4fter several major,

but unavoidable delays, the new director assigned highest priority

to operationalizing the instructional components of the project.

The Trilogy component, being a non-academic component, received

low priority. In meetings with the Program Officer from ESAA

Regional Office, the director requested approval of a change in the

focus of the component. It was agreed that the component would

serve only as a teacher-training model. The change was approved

and effected in April, 1976. It is important to note that this

change occurred approximately eight months into the project

year. The corresponding changes changes in objectives,

target schools, etc.,) will be noted in subsequent sections

addressing specific details about the gcmponent.

There ere no funds budgeted in the component for the position of

Component Coordinator. This position is funded through the ESAA

Basic Grant. Understandably, the coordinator has directed_ rio-St

of his efforts toward the activities of the Human Relations Division

which is funded through the FSAA basic Grant.
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The lack of direction afforded by the Project Administrator during

the course of the ",year, the loss of lead-time, and the'lack of self-

,

direction within the component has resulted in failure to recruit

participants from the project schools. 7fforts to operationalize

the component have resulted in a spinoff project being organized

at Martin Junior High School. The absence of peilormances at

Allan Junior High indicate that no efforts were made to recruit

participants from this project school. Following the approval

of programmatic changes affecting the overall direction of

the component, primary efforts have been directed toward initiating

involvement of the elementary schools in the teacher - training

efforts. The major involvement at the junior high level has been

through assistance to "Eistside Express", the spinoff project

Ai Martin Junior High. Eastside Express will'be further described

in the "Special Considerations" section of this report.
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Summary of Major Component Changes
,

01...2jectLArest The objective ,of this component', namely the changing

of attitudes of faculty and students, was deleted prior to the

-initial evaluation report. There-is presently no stated objective

for this component. It is expected that the objectives will be

clearly delineated following this tranistory phase of operations.

The focus of the component has been redirected. The

rprolect initially sought to focus on making administrators,

faculty members, and students aware of the various pressures,

problems, and special encounters resulting from interactions

Among and experienced by racial/ethnic groups at each of the

three levels. The component is now focused on only the faculty

members of the target schools. There are no direct soloent

benPfits or ip-olvement of students at th- project schools

P-:c-ntio o" 1 Jo ArTli '&1°01, w]lere 2 s,)incr't

been organized.

Idnntification of Schoolss Five' schools were initially

identified as target schools in the original proposal. Only

four of the schools'are presently being served by the project.

-----#11Rn=-Junior High -School -is -not being served_ W this _component._
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Composition of the Trilosy Group: The proposal indicated

that Trilogy would consist of students and teachers from each

of the target schools. The change in objective as indicated

in the previous section has necessitated corresponding changes

throughout the component, including a change in the proposed

membership of the troupe. As a result of such changes, only

the troupe as organized and described in Part I of the Evaluatio

Report 5s operational. -No new members have been recruited from

target schools.

Development of Presentations for Tarp:et Schoolsa There have

been nor special presentations developed for presentation to

target schools except through 'the efforts of Eastside Express,

which is not limited to target school audiences and which is

not a direct activity of Trilogy. (See Special Considerations

Section for additional details.)

Midget Changes: The budget consists of .31,500 for 'consultant

services and for travel costs for consultants. Since no

new productions were developed and no new members . recruited

from target schools, these funds have not been needed as planned.,

Consequently4- consultant services have been provided for "East-

'side .,',:press". Such changes were made locally since the funds

are still being used for consultant services to a target school

and members of the, cast consist of students and teachers from

the school.
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Actual Level of Operations

-o_f_ketuP1 PerformnCeat Three performances .have peen

conducted for target schools. Those performances and their respec-

tive audiences are identified in the following schedule

5,1te

Jan. 27

Jan. 27 Martin Junior Higlh Students and Teachers
(8th Grade)

Location Audience

Martin Junior High Studenti and Teachers
(7th Grade)

May 6 Rosewobd Elemen Elementary Teachers
(Rosewood, Sims, and Oak Springs;

Direct Beneficiariesi The audie ces of the performanCes are con-

sidered the direct bekleficiaries/ of the component activities. There

have been no Performances made for PTA groups at target schools as

initially planned asia result of the change in project objective

and foCus.,

A
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Measurement Techniques to be used to Determine Component Success

ObiAtive Measures: A qu stionnaire has'been developed for

audience response to serve s a measure of component success

(See Attachment A: ,Reactittn o Trilogy for format and content

of the questionnaire.)

A second measure to be used will b the frequency of requests

for presentations from target school and the size of the respec-

tive audiences attending the perforina ces.

Subjective Measures: Word of mouth comments, input made on a

voluntary basis frqm program observers, and volunteer efforts

at joininfr, the troupe will be considered subjective measures of

comronent Success:
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Najor Problem AreaS

Lack or Direction: There has been a definite lack of direction

exhibited in this component: This is evidenced by the absence

of activities at proposed target schools prior to the appoint-

ment 'of a full-time administrator for Project Assist'and by thi

minimum level of activity found in the subsequent period in

which the administrator's attention was directed 'to the instruc-

tional components of the project. The lack of activity may

have resulted from extra precautions being taken by component

staff in an effort not to overstep the authority afforded them.

It is expected that this problem will be remedied since there is

both a project administrator and a staff development specialist

to provide guidance and assistance to the components, Also,

since the instructional components appear to be operational

at this point, it is expected that additional attention may

be afforded the Trilogy component.

Planning Weaknesses* The planning aspect of this component

appeari to be extremely weak, particularly the long-term planning

that should occur within the component. There is little evidence

or input from the principals and pRpticipants of target schools.
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While the principals generally agree that they want to be in-
,

eluded in "special projects" of the school district such as

it is_ clear_tist the need for such projects within

, 1

al Riven tRrget school is not the result Df needs assessmentl .

D arming or other planning efforts initiated or conducted by

thS administrators or. Staff of the individual schools. It
\ .

s

\
,

is 'die: oninion of tnis evaluator that some of the proolcn ;,,,

\\ i/:enti'i,, in Part I (p.11) of the Evaluation Report, such as

\the selection of schools and intra-project communication, are

\
direct consequences a the lack of "pre-program" and on -zoiri

inp t and the subsequent "lack of commitment" to the component

on th part, of administrators.

It is reC\ ommended that R tike schedule be included in the planning

process Wh'ehlwould'indicate\"target dates" for skit' development,

scheduled r hearsals, performances, recruitment goals, etc., t

be completed.\ This scheduling should also include planned poi is

for coordination and communication with target school personnel.

Likewise, specific information,should be provided regarding the

descriptioq of the activity, quantifiable results to be expected,

i

and the datei by which such-results should be completed.

Oe
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Special Considerations

_On Jenuanr26, 1976, two performance of Trilogy were held at

Martp Junior High School. Ms. Linda. Vozelle, formfrly a member

of the Trilogy'cast and presentlyfa teacher at Martin Jr. High,

observed the performances and'became interested in developing

a similar program which would focus on positive aspects of the

!astside of Austin including,community and school problems.

She organized a group of 19 students from Martin and checked

with members of the Trilogy staff for assistance.-

.
It was decided that the consultants that were provided by !SAA

funding for the Trilogy component could' be better utilized by,

providing consultant services to this project school since no

new presentations were being developed as initially planned in

the Trilogy proposal. Consultant services were then provided

twice a week for the four weeks preceeding the first performance.
.

Consultant services included' assistance in.rhkthm, spacing,

timing,. and in fitting the complete performance together. Two

additional sessions were held between consultants and the three

adult sponsors of the project.

It was decided that the focus of the project would be on the

classroom for this year. Presentations would incluG, information

about what teachers do that "bus" stlikw73 :4r1:. what s Lu

that "b w" teachers. .Discussions woul i bP hen conce,.i 117

PnalVSPS or why, such behaviors oc,;Ur.

14014..;
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Th4 cast, include sttkents who are-"model" students and students
. ,

that are Sometimes e\onsIdered 'problem" studenti. The criteria

fo selectiimincludes the followings'

° and adults;

the individual must attend'rehearsals;

- the ,individual must attend the.performances;

students who AuSt be out of class' for a performance are-re-

qui red to make up the work; (It ,is the teacher's respon7;

sibility to report problems to the sponsors of the project.

parent approval is necessary.

o
The following schedule was used in planningjor the presentations:

tryouts : (three weeks) 10 students were needed; 21 were

.chosen.

-rehearsals prior to first.Terformancie (two weeks)

- development of skits and Lute of consultant times (four weeks)

.

Input from students included Odggestions for presentation topics,

and skit planning. The production was to-be called "Eastside Express".. _

Contacts with parents has increapeu the involvement of parents

through their preSence at the presentations.
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There were five performance that had been conducted prior to the

evaluation visit. The performances were held at the following

le

a

- Martin Junior High School (2 performances)

Vmrtin Parent-Teacher Association

- Dawson Elementary School, (5th grade classes)

- Metz 74:1,..mr Jry School (5th grade classes)

Plans 'are being made to focus on the 3astside community for

r ' gear.



Project Outreach

BackgKotind.Informations This on-going project is funded pri-

marily through the National Institute of Mental Health-as a

training program for social work'interns. The position of super-

visor is provided through the University of Texas at Austin.

The 1:SAA funding of this component provides for consumable items

for group work and play therapy (,$550); non-consumable items for

Rroup work (:0100)1 consultant services 0200)1 and travel for

the interns (3576). No funds .are provided for salaries of

interns. The component represents a cooperative training pro-

gram and supplementary social services between the University

Texas and the Austin Independent School District.

Objectives: Lle general ub;lectives of this compOnent are to

'ymprOVA,nupil attendance, to improve attitudes toimarAchool,

anct.to impiov :interactional (interpersonal) skills of students.

-The; emphasis-6r-focus of the component differs according to the

fteeds of the participating target schools (See Part I of the

"valuation Report). Program changes resulting since the pre-

vious report are included in this report.

14152



ChRnges n Program Focus: It is noted that the component mas

originally designed to serve only problem students.. This,was

changed when interns became aware that the project was becoming

R "reward" or incentive for negative behaviors, since only problem

students received the reinforcement of being out of class, working

with the intern, participating in the interesting activities,etc.,

As R result, changes were made to correct this (e.g., developing

P special component to include "model students", such as a school

newspaper, involvement of non-problematid students in group and

dyad activities, etc.).

Level of Operations CDirect Services):

A. Rosewood Elementary School: There were'a total of 62 students

(unduplicated count) served by this component during the year.

There were approximately 20 persons who received services in

4 both the fall and spring semesters. At least 3 of the students

were beneficiaries or more than one type of component activity

(e.g., individual counseling and grpup counseling foi different

problems.).

Students were, referred from both 4th and 5th grades and came

from a total of seven different homerooms.

Activities included individual counseling and behavior modi-

fication activities for students referred for fighting or for .



poor self images; socialization skills workshops for studento

groups and special field trips.

B. Sims Elementary School; A total of 45 (unduplicated count)

students received services from this component. Four of

these students received,services in both fall and spring

semesters. Twelve of the 45 students were "model students"

who were selected to participate in writing a s)iool news-

paper.- These students were being "rewarded' for their

goad behavior patterns exhibited. Two other model students

were used in dyads involving students referred for problem

behavior.

Activities included art therapy, individual counseling, so-
.

cialization skills counseling with groups and dyads, develop-
:

ment of a school newspaper, training in cultural heritage, and

behavior modification activities.

Referrals came from eleven classrooms. Interns worked

primarily with students designated asnon-Title I students

since-the counselor was limited by funding guidelines to

serving only Title I designated students.
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C. Allan Junior High Schools Twenty eight ted'count)'count

students received direct services as a result of this com-

ponent. Of these 28, six received continuous service through
I

the fFSll'and spring semesters. Eleven of the students were'
. <

dropped because the intern working with them was reassigned

to Martin Junior High School (See comments in Potential

Problem Section). Seven others were also droOped from re-

ceiving direct services when the nature of the intern's

,assignment was changed to one of providing more indirect

services.
,

Activities' included behavior modification activities and

technique application, values .clarification (role play)

activities, individual and group counseling sessipns, and

field trips.

-ReferrI4s yere made primarily through the counselors and

administrktive staff. SoMe students were selected by the
j

interns from observations jnade by the intern in classrooms

and in other school situations and activities.

D. Martin Junior High School: There were thirty-one students

who received c -ect services from this component. SiX of

them received more than one type of service. Ten students

received services throughout both the fall and springy;

semesters,
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-Activities included home visits, field trips, behavior

modification activities1 group counseling in health and

hygiene, and individual counseling activities.

Counselees were referred oy parents, teachers, and adminis-
. 4. 1'

trative personnel. Referrals were directed through the

'06fice Of the counselor.

LeveOpeiorLInt._raidectServcss: Records of indirect

services were tot reviewed in detail by the evaluator.. The

nmmberof students receiving these services was not determined

since many activities involved_families of students other than

the referred student* Consequently, these children were often

the beneficiaries of theseinArect services.althousrh sohb or

en

I

Ptten:el other schools (e.'.. surycy

, of, attitOes towar. school).

Activitie's include conducting attitudinal surveys, working with

local support teams, planning and working closely with school

, Counielors in planning direct sery ?i ces, contacting parents

regarding truant students, and working with community service .

1

agencies.
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Tndicstorqof Component\Effectiveness

A. Objective measurers. No systematic procedures have been
.

established to objectively determine either individual -

success er group progress within this component. Records

are kept as to specific activities of individuals but pro-
/

gress measures appear to- be primarily subjective in nature

(mostly individual /judgements). There is no explicit stSndard,

for deterMining whether an individual should be assigned to ,-

individual or kreup counseling actI4ities (or to both types).

Likewise, ancan individual joins an activity, 'it is likely

that the indikvi'dkal continues in the activity until the 'end

of the school yehr unless the individual terminates enroll-
\

ment from the sc ool prior to the end of thl school year or

services can no 'longer be provided to the Individue ',ecause
\

of changes in the schedule or ,activities or assignment of-

the intern (s).
E

B. Subjective meais4tess Several measures; some of which couldjr

easily be converted to objective use, 4tepresently

used to gauge success of an' activity and/or indivi us/ pro-

gress. Among the measures being used arel- \\

- changes in frequency of involvement in negative behaviors

(of which the counselor or intern are aware)

changes in the apparent attitude of student although -his'

baseline data is established about initial attitudes.
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Major Problem Arens

1. ....xiiledreognaCoponentrKw'Bud'enProcessi The most common

problem mentioned by interns,was.tne :allure of the conowit

tq Provide funds for food and for specie). tv.x.erialf-;

TirP1 °MOWS, terns di.( not uivirrstkna thrit foo

rogte are ineligible cost items under the l'SAA funAinr,

smilelines. Whenever such items were requested, the requests

ware routinely denied. As a- result, the rejection of such

requests WAS perceived negatively by the interns. Likewise,

requests for rugs, pillows, and other more permanent items

were denied because such,items must constitute line items,

specifically, in the ESAA proposed budget. Since the person

who was pri.marily responsible for negotiating the budget -

items with component stiff was no longer with Project Assist,

and since this position was not immediately filled, the

lack of budget:clarification became a source di misunderstanding.-

It is suggested that copies of the, ESAA funding guidelines

be provided to all agencies participating in the ESAA-funded

components. It is expected that there will be closer con-

tact between OrOject'Assistadministrative staff and the

supervisors and/orcoordinators of the components. As a

result, most of the misunderstandings resulting from,the

isolated cmilition in which the component was operated this year.
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2. lack of Space, Interns in two of the schools, Allan and

Sims, did not have space designated for their use on a

regulni. basis. These schools have large enrollments and

are otherwise rather crowded and cramrid for extra spaces

Q

it is understandable that appropriate adjustments must be

made accordingly. Lack of regularly available space for

counseling and other special activities of this component,

however, is likely to result in, loss of time in finding

unused space, notifying participants of changes in meeting
_

places, in'having participants --find the places promptly,

and in moving materials bnck and forth. When space is

available only at certain iimes of.the day, this is likely-

to foster complaint's from teachers about students having to

be_excused from class regularly in order to participate in

non-academic activities.

-Participating schools should agree to provide at least

minimum required space for the component activities on

the day's in which the interns will be working at the school.

(150
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3. Reassimpnt of Interne: Th0 reassignment of social work

-interns causes special problems for some students. who have

been counseled regularly by the interns and who suddenly

find that the "rice must be terminated. The aborted

'servibe is thought to give rise to additional behavior

and adjustment problems on the part of such students.

Provisions might be made to have the caseloads of interns

reassigned to other interns working at the school or to

have the counselors work closely with the students during

tht transition period. Students thought to have special .

emotional vroblems or behavioral adjustment problems

e consi,sre:; for special attention by the regular school

counselor.

4. Methods and Plans for Pollow-up4 There are no systematic

plans for follow-uv activities for students serveMn the

1074-7''sool Lpir! o' 8-cu,:ents Are fifth grauers

who 1,0.11 he attem'Anp-six grade in Schools- not served by

Project Ouireaeh. f4et Ante'ins assigned to present schoo).s .

will be serving students as they are referred durinhe

197A-77 school Year. .r14o carry-over.referrals are planned.
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Conclusions ,

The MO-funded components, Trilogy and Projeoutreache-weri not

able to meet their objectives as initially proposed. Program

adjustments were made in both components. The adjustments Ast to

'be realistic and necessary in, view of the start-up giid operational

prObIems encountered, by the components, The adjustments appear to

have been made with every intention toward furthering the goals of

the overall 7SAA program.

Definite weaknesses were found in the Trilogy component. The pri-

mary weaknesses appear, Ito ue inigannineand.melfftdirection rather4K,
'

than in the performance; production, Or desigwaspects of the com-

ponent. Corrections in the planning process may necessitate Minor

flansies in and /or addittOns to*the basic design of the component.

Such changes, however, should increase the likelihood of success

in meeting the overall objectives.

of,
I

Project Outreach has provided most of the services proposed nthe

funding proposal. Areas in which additiorl attention might be

cted are: 1) the designation of one person to serve as a

coordinator of ectivitiekof the interns within the individual .

schools; and \2) clarification of the role of interns providing in-

direct services. Services to be provided by these interns should

be specified and the number of persons to be served shouidbe estimated.
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SpecificetWn of tfid methods laf contact and referrals for indirect

Services should be included In the proposal also.

The -funding proposals of the individual components as submitted to

the !SAA office appear to be bnly skeletal in nature. In addition

t the proposals submitted to ESAA, there should be kept on file

complete sets of component plans which include dpecific information

as to the number and types of beneficiaries, specific procedures to

be used, and measurement techniques proposed for. determining com-

ponent efficiency and effectiveness. Such inforiation Is essential

to an on-gotng'planning effort, to systematic identi atian.of

potential problem seas and needed changes in operational evels

and proceduresp.and in' providing a basis fop evaluation.

"or
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Appiin INDEPENDENT SCHOOL,DISTRICT

REACTIONS TO T1ILOGY1
nfiZT IS IT, AND ROW DID YOU tIiE-IT?

Sind on today's performance, what do you:believe the members of
Trilogy see trying to accomplish? Obat are rib* major goals of
,Trilogy?)

2. Now effectively are they looting these goals, in your opinion? (Circle)

1 \ 2 3 '4 3
Very Somewhat Neutral Somewhat Very .

:Effectively . Effectively 'Ineffectively Ineffectively

3.. What did you assciall7 lik about today's performance?
_ -

4; What did you especially dislike?

What suggestions do you have for improvement?

156 16'3
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6. ihat are some f teacher, student, family and school pressures'on
the elementary le el that could be inw:acigaCed with methods like those
used in Trilogy?

7. Can the use of drama techniques like those used in Trilogy be adapteto.
-the elementary evel:

a. -For students to watch?

4 2

Yes,veryt well
3

no opinion

. For students to partidipate in as cast members?

4 5
no, not ,

at all

1

Yes,very well
2

I
3

no opinion

155

1.64

S

4
no, not
at all \

4



Attachment B

.List-of Contacts Made During Evaluation

Mr. Roosevelt Thomas, Principal, Sims E.ementary School

Mr, Jerry Richard, Principal, Allan Jr. High School

Js. Jetta Todaro, Director, Project Assist

Bobbye Kincheon, Staff Development Director, Project Assist

Ms. Eunice Garcia, Coordinator, Project Outreach

Mr. Dan Robertson, Coordinator, Trilogy

Ms., Thelma Madison, Teacher, Sims Element -.-y School

Ms. Eucnie Houston, Counbelor for Title I _lims Elementary School

Ms. Kerr, Teacher, Sits Elementary School

Ms. Dorothy Marshall, Teacher, High School

Ms. Rita Henson, Teatlher/Consultant, Allan Jr. High School

Mr.'Larry,Flener, Project Outreach' Intern

Ms, Laura Urdanetm, Counselor, Martin Jr. High

Ms. Linda Vozelle, Director/Sponsor, Eastside Express

Ms."Trudie Preciphs, Project Outreach Intern

Ms. Mary Acosta, Project Outreach Intern

Mr. 'Ron Ortman4lick, Project Outreach Intern
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AUSTIN INnErENDFXT SCHOOL. DISTRICT
Division of Educational Development
Department of Developmental Programs

.PROJECT ASSIST III

Tel Persions Addressed April 13, 1976

from Jetta A. Todaro, Project Assist Coordinatcr
. .

Pi;)Re: Contracted Process Evaluation Report for Pr __
Assist III (Lym and Krueck).

.
.

loordinstor of Project Assist has reviewed the document presented

2:4
Lye and Krueck regarding the Instructional Aide Component, Project
, and Project Math. The evaluation did not include and/or emphasise

several important points concerning the context within which Project
Assist took place. The following items must be considered when the
report is studied:

1. Die to late funding because of"\Austin Independent School District's
eett-compliance with the Office of Civil Righta'regulations, the
Pilot did not begin until September 20 1975.

2. :".* September 8, 1973, the Pro'-ct Coordinator resigned. The Staff
Development Coordinator, who to start aide inservice on September
9, 1975, took over asiActing u...,,rdinator, filling both positions until,
a new Staff Development Coordinator was hired.

3. The_Staff Development Coordinator
Three attempts were made with the
with the necessary qualifications
"term contract" job, and accept a
delay was caused by the necessity
person chosen.

was not hired until January 19, 1975.
Personnel Office to choose applicants
and with the willingiess to leave
"grant contract" job. A furtht .

of find g a.replacement for the

4. The above factors precluded complete and indjvidualized staff devel-
opment of aides on a preservice/inservice- basis, and it prevented theteachers and the aides from being trained together, at the beginning
Of the year.

S. From the developmental, to the implementation stages of the program,
ether changes took place:

a. The Martin teachers who had designed the math program were no
longer at Martin Jr. High. They were replaced by three teachers
either new to the district, or new to teaching.

b. Mestin had two major changes in the position of principal from
August to Novembar, 1975.
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Process Evaluation and Management Audit ctd. 2.

c. The facilities given to the teachers at Martin to implement
the "lab approach" were not conducive to a lab or classroom
situation.

d. The school staffs requested that the aides be placed'on
campus, as soon as possible after hiring in order to begin
actual classroom orientation and inservice wish. the
Classroom teachers.

e. The materials were to have been chosen in July and August,
1975, however because of late funding, one staff member, and
a month of ,side preservice, the'requisitionies of Materials.

-did not begin until October, 1975.

1. In September, 1975, the district atafffram the Division of
Instruction became more involved in Project Assist, providing
input into the choice of curricula and materials to supplement
the district programs. This proved to be a definite asset to
the project, although it involved more coordination between
staff and teachers.

6. The present Coordinator offered the reading and math curricula as
stated in the proposal as possibilities to the project schools. They
have bad their choke throughout'tfie year to choose instructional
materials and inservices,In those areas. Given the stated context
of the project, it was not thought to be possible nor beneficial to
"dictate" the program as designed, but only to offer choicesifdllow-
ing the plans as closely as possible.

7. It should be emphasised that until January 19, 1976; there 11146 in-
sufficient staff to systematically monitor the project as planned.
Peribdic visits and formal or informal coimunication between the
.schools and existing Project Assist Staff -did occur in order to
support and continue to implement ill,espects of the

. The guidelines of the pilot were reviewed in deta41 with each prbject
principal during the firit week of Septetber. Any discrepancies regard-
ing such Lida* as the_selection or placement of aides occurred with the

, full knowledge of the guidelines and were justified on the basis of-
school needs.

hoed on the ccntaxt described and the evaluation report, I would like to
slake a number of recommendations:
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!mess Evaluation and Management Audit - ctd. . 3.

a

1. The Coordinator and the Staff Development Coordinator should continue
to assess t.acher and aide needs regarding the program components and
materials through formal and informal communication with the principal,
faculty and staff. This will provide for the ongoing improvement of
the program, utilizatibm of materials and services offered.

2. The Staff DevalopMent Coordinator should continue. to syttematically
monitor fhe instructional aides in order to ascertain their effective-
-lees within the program, and provide detailed observation foram assess-

-

log their professional activities as a basis for providing ongoing
staff development.

3. The Staff Development Coordinator shoulci.cOntinue to systematically
monitor the instructional aides in order to provide adequate inform-
ation for completing the evaluation and recommendation forms.

4. The project staff should continue to offer assistance in the areas of
instruction delineated in the program narrative' under ProjectRead and
Project Math.

3. The project staff should continue to assist the appropriate teachers
with the managemsaL end design of their classrooms whereVer possible,
given the arrival of materials and the school commitment necessary to
operate the program.

6. The Project Coordinator should schedule closeout rvice sessions
with mach school staff at an appropriate time to rev sit evaluation
information, to discuss the closing of Project Assist,and to review
the project's effect on the school program.

7. The Project Coordinator should schedule meetings with thetargeted
1976-1977 schools in order to make plena for the implementation of
the new ESAA pilot if funded for another year.

8. Project Coorinator should establish procedures with'the Austin
ndependent Sch4J1 District's Personnel Office regarding the recommend-
attests and placement of Project Assist aides in available district.pro-

/grams at the termination of the present ESAA pilot.

9. The Project Coordinator should continue to review the proposal with
the principals regarding the implementation of components for the
remainder of the year and provide ongoing documentation of the
changes in the programs, and the reasons-for the changes, with the
appropriate agencies.

10., The project staff should complete the process of the transfer of
materials from the previous to the present elementary project
schools.

11. A preliminary evaluation and audit would be more beneficial to the
project staff if it occurred at an early time in the year (i.e.
November) in order to determine changes in the program.
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hooves Evaluation and Management Audit - ctd. 4:

12. Eased on the limitation of the evaluation and audit expressed by Lym
and Krueck, the project and evaluation staff should, if posSible,
attempt to determine policies and methods regarding the collection
of the data for assessment-purposes.

The remainder of the project will be spent in the ongoing implemen-
tation of the components, in following the recommendationsosud in
preparing the closeout reports.
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ADM. SO4

AUSTIN INDEPENDENT SCHOOL, DISTRICT
a

OFFICE 'IRMO

Tir., flack L. Davidsosi Dm.: ?./27/76

hem: Freda

&Nam Project Assist livaluation

The eamtente at Jetta Tulare highliEht very well two,
points that I have tried to make nyvelf.

1. Inplanentation problems at sany?levdas lead to
federal prop' ama failure,.

26 An soliquete evaluation should clearly doetsmot
such problems in a' speedy fashion. Vaforttuntely,
the resources -a.U.oes*.ed to Project tasist were
lanuffialent to provide this kind of process
evaluation and the external site visit arooscas
was sabstituted. Memel evaluators rarely
have tine or acmes to process evaluation information.
Pressess intonation is nest important to program
inpronesent, but it is-nest measly* to
gather and provide.

These ecenente will be included eier. eats the external
evaluations in the final report. However, despite the
reasons that led to inplementation failure at the
plat of that site visit, the ultimate result for the
year will probably be that students did soot /ears wore
as a result of the project exranditures. The
aseountability for that tallnrebeyeed the late
tted.ing end pideline reetrictions frost 111103-3ies. with
all of us the total school system. Reeser* for failure
will be Irrelevant to the future of those students we
night him helped.

cc: Mauro Reyna
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GLOSSARY

1. affective - a term used to describe feeling or emotion instead of
thought.

2. CAlifornia Achievement Test - an instrument which measures ability
to understand the content material
presented, particularly English vocab-
ulary and comprehension, in progressively
difficult situations.

3. cluster groups - groups formed around one target child, with group
members selected by the child.

4. cognitive - a term used to describe mental processes or thought.

5. comparison schools - schools generally ommpatable to a project's
target schools but which did not hive the given
project operating in them. The prcitress of

students in comparison schools is Compared to
the progress of students in target schools, to
see if the program helped the'target school
students.

6. context - the situation in which the project functions; factors, both
positive and negative, that prevail in the experiaantal
and control situation, over which the project has no control.

7. criterion measure - the test, questionnaire, or other instrument used
to determine whether an otjective or other stated
level of performance has'been attained.

8. decision questions - questions concerning the effectiveness of the
progkam, posited by system, program, and school
staffs, and for which data is supplied by the

evaluation staff.

9. ESAA - Emergency School Assistance Act, passed by Congress in 1973,
to aid schools. undergoing the desegregation process.

° 4

10. evaluation design - an ratline of /a system by which the evaluation
of &program will proceed.

11. gain - a statistical increase; usually Gained as the difference
between a prescore and a postscore.
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12. genfral aide - person whose purpose and training is directed
toward overall assistance to students and teachers,
and whose duties are not specifically predefined.

13. inputs -esources such as extra staff, training, and project
activities which occur outside the classroom.

14. _inservice training - any training which occurs after the start o
the instructional phase of a program.

15. instrument - a test; a measure;_ an evaluation tool.

16. Likert-type scale - a question format which contains a statement
followed by a continumaof responses frau/which a
person is asked to choose and designate the response
moat likk his /hers on the statement.

Example: Hcw much do you use your Project Assist aide for reading

instructional activities?'

1 2 3 4 5

never rarely sometimes often always

17. Math Attitude Test -.an inatrpment constructed by the Office of
Research and Evaluation to measure students'
attitudes toward math and math classes.

18. mean-, the average of a set of numbers.

19. observation - a period of time during which a process evaluator/

classroom observer witnesses and records, for the purpose

of evaluation,_ the various functions, resources, and
activities Of a classroom.

20. outcomes - the results of the project, defined in terms of student

behaviors and achievements.

,21. pilot project - a term peed to characterize an experimental program,
the effectiveness of which is being ascertained.

///
22. posttest - a second adanistration of a test after an interval of time

in order toymeasure individual gain or loss-in areas

covered bylthe test.

23. preservice training - job-related traini4given before-the start

of the job. In Pro emt Assist, it refers to

training to be giv to aides and teachers

before the start f school.
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24. pretest - an initial administration of a test that is to be administered
again at a later date in order to measure individual_gain
or loss in areas covered by the test. %

25. probability - an arithmetical expression describing the likelihood of
an occurrence of an event. For example, a probability
of .05 means that the difference in scores between
two groups could be expected to occur due to-chance
alone only five times out of a hundred.

26. processes - in reference to Project Assist, the classroom activities
which utilize the project inputs and strive to yield the
project outcomes.

27. process evaluation - data gathered thro'igh various instruments and the
observation of behavior in a classroom situation.

28. program implementation

29. programmed instruction

- the process of putting a program into
operation.

- a method .of instruction in which the material
th be learned is broken down into small,
progressively more difficult steps, which are
to be learned in sequence.

30. Project Assist aide - person whose purpose and training is directed
toward giving reading instructional assistance
to teachers and students.

31 Project Math - Thimath component of 1975-76 Project Assist, including
instructional aides and materials and a special
curriculum, to be implemented at Martin Jr. High
School.

32. Project Outreach - The social work component of 1975-76 Project

Assist. Through this component, graduate
social work interns worked with referred Project

Assist students.

33. Project Read - The reading component of 1975-76 Project Assist, for
which the majority of the year's funds were appropri-

ated. The component was proposed to include instruc-
tional aides, suppelmentary materials, and a special

curriculum.

34. random selection - a sample of the members of some total population,
selected in such a way that .eery member of the
population has en equal chance of being included.
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